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Session structure

Features of high-quality subject ITT from the ITT Criteria......

@ Setting out who and

@ how

Ensuring that mentors
have close knowledge
of the planned
curriculum

v — Encompassing the
ITTECF within a subject
specific context

Underpinning with a
clear evidence base -
general and subject

specific

Where next?.....
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Setting out who and how
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Subject Lead role gIen

* Current classroom practitioners —recruited from partnership
schools

e 0.2 FTE secondment

* Design and implement the Subject Pathway curriculum, including
subject specific ITAP days

* Lead some aspects of mentor training
* Undertake quality improvement of mentoring

« Communicate and liaise regularly with mentors and ITT leads in
schools

* Provide support for trainees — professional and pastoral

* Course development days x 3 per year
* CPD x 6 half days per year



Subject Pathway

Intensive Training
and Practice

School-based
Professional Studies
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Statement of Intent

TOPIC - KS3 SOLID DEVELOPING LIMITED NO KNOWLEDGE

The intent of the school-centred science initial teacher training programme is to develop a group
Anglo-Saxons of highly skilled, flexible science teachers who feel able to embrace all challenges and changes
within science education now and in the future with a mindset of science being accessible for all.

Norman Canquest This is achieved through the development of confident subject knowledge, including how to tackle

pupil misconceptions, and deep pedagogical understanding which in tum enables the preparation
of science lessons that provide engagement, inspiration, opportunities for excellent pupil progress
and improving the life chances of young people in our schools.

Medieval England

African Kingdoms

The Crusades

Have a deep

Renaissance c HVE understanding of
v pedagogical principles
of c

ke risks =
Tidcs T Subject Pathway Programme
purposeful i
= = : = 2024 - 2025
Science Initial Autumn Term — Explore
English Civil War Teacher Training Feel supported
INTENT and confident in getting Date Focus of the session Time Venue
Sl ST nie ] Introduction to the Course ]
Restorati
e Planning and Teaching of Qutdoor and Adventurous
. 5.9.24 Activities, 9.15-16.15 Balcarras School
. ° B ent who e alove
Enlightenment : and an agent " Year 12 Observation lesson: Looking at the structure
for change of a lesson
Colonialism and Empire s : - Balcarras School
Demonstrate strong . 12.0.24  |ITAP 1 week: High Expectations & Behaviour Management | 9.15 — 16.15 Dene Magna-
subject knowledge and i School
expertise = ”
19.9.24 pmh"n"n'i'{?ga:ﬂ?ml 'ﬁzﬁ;ﬂ)ﬁ“” picong 14.15-17.15 | Balcarras School
26.9.24 | Planning - Starters and plenaries in PE 1315 715 | PateSGrarmmar
Planning and Teaching of Fitness and Gymnastics with a
Lassor: Tnormhation PrO—— m Lesson Context N 31024 |2 oo 14.15 - 17.15 | Balcarras School
(See also 'Class Information’ sheet) =&
Date: This is lesson of ¥
Class: 10.1024 :;?”k’f'g a:fhw "”"ﬁ’[ "*I"” through Dance 14.15-17.15 | Balcarras School
Period: National Curriculum Reference Previous lesson’s Learning Intention: lanning of wet w FAEsEnn
Additional Adult Support:
17.10.24 | TTAP 2 week: Inclusion and SEND 9.15-16.15 | Balcaras School
[ : [ : ] : Key Words: i i
Learning Intention: @ Resources: s‘ Probing Questions @ ey Words: \ 24.10.24 |Planning andi :?émmg of Hockey AP R [pevrs—

BUI10J01d UBld U0SS3] SONEWREN

Laarning Outcome(s): Date Focus of the session Time Venue

7.11.24  |Planning and Teaching of Rugby 14.15-17.15 Pate;g;’:'"‘ar
_____________________________________________________________________________ e 14.11.24 | Applying for Jobs 14.15-17.15 | Balcarras School
] % } i H
\ e Planning and Teaching of Basketball ;
| | School
g Intreduction/Hack Modelling & Checks for Understanding | | Key Activities g ! 224 ity Equity and inclusion in PE 115= 1715 Chosen HIl
| I

Q

1 .
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| & g |
' |
| |
H ?. \ 5.12.24  |Marking and feedback in PE 14.15-17.15 | Balcarras Scheol
i Targeted Support Lesson End Challenge ' i
: Have the leaming outcome(s) been achieved? 8 :
1 = a4 Mentor Transition Meeting
i E E 12.12.24 Yoga and wellbeing 14.15—16.15 | Balcarras School
' |
g ; 19.12.24 |Study Day 9.15-16.15 Self-study
' 1
1 [




Session structure
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Encompassing the ITTECF
within a subject specific
context



ITTECF Core Area
PEDAGOGY

ITTECF Core Area
ASSESSMENT

ITTECF Core Area

CURRICULUM

ITTECF Core Area
BEHAVIOUR

ITTECF Core Area

PROFESSIONAL
BEHAVIOURS

Curriculum and subject knowledge

High expectations
Behaviour management

Professional behaviours and wider contribution
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6
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Subject Pathway Programme — Explore

Date: 24/10/24 Title: Teaching grammar

Objective: To understand the theories behind grammar acquisition and start to apply these to our
planning.

Learn that:

Explicitly teaching pupils the knowledge and skills they need to succeed within particular subject areas
is beneficial.

Practice is an integral part of effective teaching: ensuring pupils have repeated opportunities to practise,
with appropriate guidance and support, increases success.

FOr QISCUSSION IN my Mentor meeung mis week:

Seek opportunities to Learm how o

Build on pupils’ prior knowledge, by:

=+ Discussing and analysing with expert colleagues how to sequence lessons so that pupils secure
foundational knowledge before encountering more complex content.

= Discussing and analysing with expert colleagues how to identify possible misconceptions and plan
how to prevent these forming.

Razdina snnnactinn:
Boers, F. (2021) Evaluating Second Language Vocabulary and Grammar Instruction

https://gianfrancoconti.com/2015/12/30/do-teachers-know-how-to-teach-grammar-of-beliefs-and-
misgivings-myths-and-reality-language-teachers-and-grammar-part-2/




Mapping the ITTECF for Subject pathway

SUBJECT PATHWAY

] and Curriculum | Classroom Practice

Behaviour

Section B

Behaviours

.

Professional

Must cover all of Section 3
Must have good coverage of Sections 2,4,5 &6

Should have some coverage of Sections 1,7 & 8




LT: Session number

Section 1 - High Expectations | Explore | Enhance

Communicate a belief in the academic potential of all pupils, by:

Demonstrate consistently high behavioural expectations, by:




LHT: Session nhumber

Explore Enhance

Section 2 - How Pupils Learn Explore Enhance

2.1. Learning involves a lasting change in pupils’ capabilities or understanding.




ITAP

SCITT
ITAP Week 2: Overview
Day 1 Day 2 Day 3 Day 4 Day5
Centre School School Centre Post ITAP week

_Subject Pathway*

* The structure of this day will vary across subjects
Key

Introduce: support trainees’ learning about the theory of inclusion for pupils with SEND
Analyse: support trainees to analyse expert inclusion for pupils with SEND

Prepare: provide opportunities for trainees to use approximations, to practise and get feedback
Enact: support trainees to apply their learning in the classroom

Assess: monitor trainees’ knowledge and skills

Framework informed by Grossman, P (2018) (ed.). Teaching Core Practices in Teacher Education & Teaching Works (2022). Teacher Education Pedagogies. University of Michigan.




SCITT

&)

&) ITAP 4: Ada ptive teaching: week overview

SCITT

PRE-ITAP

Adaptive teaching for
pupils with SEND from
ITARP 2, CPS & 5BPS.

Teaching practice in
two placement
schools —begun to
develop checking for
understanding and
adapting teaching.

Key:

Introduce: Support trainees’ learning about the evidence from research about adaptive teaching

DAY 1 DAY 2

Focused lesson
observations and
post lesson
discussions with
class teacher

Flexible grouping:
at is it, and what is

Personal reflection
and action points

Personal reflection
and action points

Analyse: Support trainees to analyse expert teaching
Prepare: Provide opportunities for trainees to use approximations to practise and get feedback
Enact: Support trainees to apply their learning in the classroom
Assess: Monitor trainees’ knowledge and skills

DAY 3

Rehearsal of
scenario, task design
and collaborative
planning

Trainees work in
triads to team teach
lessons with a focus
on the ‘learn how to”

statements

Lesson observation
feedback (triads)

Personal reflection
and action points

DAY 4

Rehearsal of
scenario, task design
and collaborative
planning

Treinees work in
triads to team teach
lessons with a focus
on the ‘learn how to’

statements

Lesson observation
feedback (triads)

Personal reflection
and action points

DAY 5

Morning: Creation of
resources for flexible

Framework informed by Grossman, F (2018} (ed.}. Teaching Core Practices in Teacher Education & Teaching Works [2022). Teacher Education Pedagogies. University of Michigan.

POSTITAP

Evidence Bundie
eferences Adaptive
Teaching

Teaching and
deconstruction at
placement
school with mentor,




SCITT

‘Watch the video and note down what each step refers to.

Intensive Training and Practice @

i | consider:
2 0 24 2 0 2 5 What does this mean and why is it important?
= ESTABLISH AMBITIOUS GOALS FOR ALL
E
&
g v ITAP 4: ADAPTIVE TEACHING
] Date: | 06/05/2025
WEEK 4 Session title: | Rehearsal
ST T iEihiba Session Objectives: | * To know what it means to adapt teaching in a responsive way
= Tounderstand the evidence base to support this approach, including by
01/05/2025-08/05/2025 R s
Learn that:
# 5.1: Pupils are likely to learn at different rates and to require different levels and types of support
Ad te T h = ! g from teachers to succeed.
a p Ive leac Ing + 5.3:Adapting teaching in a responsive way, including by providing targeted support to pupils

MAP OUT PATHWAYS who are struggling, is likely to increase pupil success.

= 5.4, Adaptive teaching is less likely to be valuable if it causes the teacher to artificially create
8 distinct tasks for different groups of pupils or to set Lower expectations for pacticular punils.
2 v Notes:
Trainee Booklet: SUEIEGTINANE
GUIDE PRACTICE RESPONSIVELY
Name:
) REGROUP AND DIRECT INDEPENDENT PRACTICE
1
N
7

References:




Underpinning with a clear
evidence base - general
and subject specific
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1 High Expectations

CCF

Subject specific

[Further reading recommendations are indicated with an asterisk.]
Aronson, J. (Ed.) (2002) Improving academic achigvement: Impact of
psychological factors on education. New York: Academic

Press.
Bandura, A. (1986) Social foundations of thought and action: a social
cognitive theory. Englewood Cliffs, NJ: Prentice-Hall.

Campbell Collaboration (2018) School-based interventions for
reducing disciplinary school exclusion: A Systematic Review.
Accessible from: hitps://campbelicollaboration org/libraryireducing-
school-exclusion-school-based-interventions. himl.

Chapman, R. L., Buckley, L., & Sheehan, M. (2013) School-Based
Programs for Increasing Connectedness and Reducing Risk
Behavior: A Systematic Review, 25(1), 95-114.

Chetty, R., Friedman, J. N., Rockoff, J. E. (2014) Measuring the
Impacts of Teachers |I: Teacher Value-Added and Student
Qutcomes in Adulthood. American Economic Review, 104(9), 2633—
2679. htips.//doi.org/10.1257/aer.104.9.2633,

*Education Endowment Foundation (2018) Sutton Trust-Education
Endowment Foundation Teaching and Leaming Toolkit: Accessible
from: https:/feducationendowmentfoundation.org.uk/evidence-
summaries/teaching-leaming-toolkit [retrieved 10 October 2018].

Hanushek, E. (1992) The Trade-off between Child Quantity and
Quality. Journal of Political Economy, 100(4), 853-887. *Institute of

L Gearon, The paradigms of contemparary refigious education’ in‘Joumal for the Study of
Religion’, Volume 27, Issue 1, 2014, pages 52 to 81

M Chater, The fire next ime? A critcal discussion of the nationel cuniculum framemork for RE
and the poficy recommendations in the review of religious education in England , in British
Joumal of Religious Education’, Volume 36, lssue 3, 2014, pages 25 to 264

‘Relghous education n Engish schools: non satiory guidance, Dearment for Educatr,
February 200

CClarke and L Woodhead, ‘A new setfiement refigion and beiefin schools’, Westminster Faith
Debates, June 2015

C Clarke and L Woodhead, A new setfement revised: refigion and beliefin schools’,

Slo,
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GITEP SCITT History Subject Pathway Course Reading List

We know that good History teachers love reading, are well-read, and camry on reading throughout their
carears, Through this reading they seck to develop their subject knowledge and pedagoaical practice,

and to challenge their own perspectives with new texts and ideas. You are encouraged fo begin this career
long habit during your training year. Please do not spend large amounts of money on purchasing books,
however, as many of them can be found in schools and History departments and loaned to you in the first
instance. You can often find substantial extracts of them on Google Books for free as well.

This is by no means an exhaustive or definitive list — there is an ever growing amount of excellent material
available for History teachers — this is just a selection of what is out there! Items on this list in bold are
particularly recommended, but do check with your Subject Leader if you are unsure about purchasing
books or subscriptions.

It is highly recommended that you purchase a membership

with the Historical Association. This will provide you m
with access to a huge range of subject specific resources W R
for classroom teaching and professional development.
YYou will receive the professional journal Teaching History',
which contains a wealth of curent thinking and practice.

They offer a trainee teacher membership package, which is great value at £72 for 2 years!
https:/fwww.history.org.ukfmembership/info/secondary

The
Historical Association

Th volk far sty

Subject Pathway Programme — Embed

Date: 06/02/25 Title: Embedding literacy skills in science

Objective: To...

« Appreciate how weaknesses in literacy skills can lead to difficulty in understanding secondary science.

« Access literacy in science resources and strategies to enhance teaching.

3 9-To acces the curriculum, early literacy provides fundamental knowledge; reading comprises two

! ts: word reading and language comprehension; systematic synthetic phonics is the most effective
approach for teaching pupds to decode.
3.10-Every teacher can improve pupils’ literacy, including by explicitly teaching reading, writing and oral
language skills specific to individual disciplines.
4.7-High-quality classroom talk can support pupils to articulate key ideas, consolidate understanding and
extend their vocabulary.

General pedagogy and practice

Burns, M & Griffith, Ax Outstanding Teaching: Teaching Backwards (Crown House Publishing, 2014)
and Outstanding Teaching: Engaging Learners (Crown House, 2012)

Jones, K: Love to Teach (John Catt Educational, 2019) and Retrieval Practice (John Catt, 2020)
Lemav, D: Teach Like a Champion 2 (Jossey-Bass, 2015)
Morrison McGill, R: Just Great Teaching (Bloomsbury, 2019) and Mark, Plan, Teach (Bloomsbury, 2017)
Sherrington, T Rosenshine’s Principles in Action (John Catt, 2019) and Teaching Walkthrus

(John Catt, 2020)
Smith, J1: The Lazy Teacher's Handbook — original and new editions (Crown House)
Willingham, D: ‘Why don't students like school? (Jossey-Bass, 2010)
Sherrington, T The Learning Rainforest: Great Teaching in Real Classrooms

{John Catt Educational Ltd, 2017)

History teaching
Arthur J & Phillips, R (ed): Tssues in History Teaching (Routledge 2012}

Burn, K, Chapman,
A & Counsell, C{ed): Masterclass in History Education (Bloomsbury 2016)

Davies, 1 (ed): Debates in History Teaching (Taylor and Francis 2017)

Hayden, T: Learning ko Teach History in the Secondary School - 4th Edition (Routledge 2014)

Runeckles, C: Making Every History Lesson Count {Crown House 2018}

Tam, R: A History Teaching Toclbox. Velumes 1 and 2. (Create Space Independent Publishing,
2016 and 2018)

Thomas, E: 100 Ideas for Secondary Teachers: Outstanding History Lessons (Bloomsbury 2017)

Books about the nature of History as a discipline

Cam, E.H: ‘What is History? {Vintage Books 1961)

Evans, R.J: In Defence of History (2018 edition. Granta)

Jenkins, K: Rethinking History (2015 edition. Routledge)

MacMillan, M: The Uses and Abuses of History (Profile Books 2010)

Tosh, The Pursuit of History, Sixth edition {Routledge 2015)

Trouillat, M-R: Silencing the Past. Power and the Production of History. (2015 edition. Beacon Press.)

For discussion in my mentor meeting this week:

Seek opportunities to Learn |

3-Discuss and analyse with expert colleagues how to teach different forms of writing by modelling
planning, drafting and editing.

4-Discuss and analyse with expert colleagues how to consider the factors that will support effective
collaborative or paired work (e.g. famlhanty with routines, whether pupils have the necessary prior

Reading suggestnon
Teaching Secondary Science, Constructing Meaning and Developing Understanding (4th edition) by
Keith Ross, Liz Lakin, Janet McKechnie and Jim Baker, 2015 — Chapters 8-11

« EEF Improving Secondary Science Guidance Report https://educationendowmentfoundation.org.uk/
education-evidence/guidance-reports

« Teach like a Champion 3.0 by Doug Lemov, 2021 — Chapter 8 & 9

« Closing the [Reading] Gap by Alex Quigley, 2020




Ensuring that mentors
have close knowledge of
the planned curriculum



Mentor training

Module 8: Assessing

Trainee Progress
Date: Thursday 12t September
Sue Thompson - Clemow Subject Lead for PE

e Of 20 hours........

. * 6 hours led by
e’ Subject Leads -
general but including

Module 17 . .o
Mentor Transition Meeting asu bj ects p eC |f| C
G:’::S:br;ct Lead (Subject) fo C u S

GITEP Cohort:

* 3 hours self-guided
subject specific

4 NASBTT's Trainee and
Early Career Teacher Hub

nasbtthub.org.uk




GLOUCESTERSHIRE INITIAL TEACHER EDUCATION PARTNERSHIP

SCITT

n Science Resources FPosts Files v Notes (3
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dit in grid view = Share =2 Copy link

All Documents

Science Science Resources > 2024-25 Subject Pathway > Termi-Exploring
Trainee Logbook 2024-25
Name. (3 Name Modified Modified By ~ + Add column
e epsany Wk01-Intro to teaching science 05-09-24 January 9 E Fletcher-Sykes

Bl WkO02-ITAP1-High expectations and behavi.. January 9 E Fletcher-Sy
Wk03-Exploring lab safety & Nat assessme...  January 9 E Fletche
Wk04-Team teaching and evaluating its im... January E Fletche
Wk05-Biology1-Cells 3-10-24 January 9 E Fletcher-Sykes
Wko6-Biology2-Body organisation 10-10-24 January 9 E Fletcher-

B  WKO7-ITAPZ-Inclusion and SEND 17-10-24 Januar E Fletcher-
WkO08-Organising knowledge within the sci .. January 9 E Fletche

B4 WkO08-SKE-Biology 25-10-24 January 9 E Fletcher-Sykes
Wk0S-Chemistry1-Particles 7-11-24 January 9 E Fletcher-S

WKk10-Chemistry2-Atoms, elements and co.. Janu E Fletcher-




Weekly emails

Write subject here
WEEKLY BULLETIN

Introduction

*  Welcome/greating/thank you
# General reminders and deadlines (could come from Mentor Monday)

Quick: Timks:

* Bridge between theory
and practice

* Directed at mentors and
trainees together

e Succinct

* Clear follow up actions
for mentor and trainee
linked to Subject Pathway

* Shared reading/resource
linked to Subject Pathway

* Same day and format
each week




Subject Pathway Programme — Enhance ’ Qt
Date: 19/06/25 | Title: Critical Studies — Art histories? N :

Objective:

Learn that:

A school’s curriculum enables it to set out its vision for the knowledge, skills and values that its pupils will
learn, encompassing the national curriculum within a coherent wider vision for successful learning. 3 (1)
Secure subject knowledge helps teachers to motivate pupils and teach effectively. 3 (2)

Ensuring pupils master foundational concepts and knowledge before moving on is likely to build pupils”

YSCITT

ronfidance and heln them sicread 2 (1) —
For discussion in my mentor meeting this week: Sub}e:t Mentor w Wf(
Days absent No. of lessons No. of lesson evidence forms:
Obs: Team: Solo:
Review and evaluation of last week’s targets
1.
2.
3
Use the impact diagram to refiect on the impact of your practice on pupil outcomes Strand
1
fO"DWiI;Ié expert input — by taking opportunities to practise, receive feedback and improve at:
= Providing opportunity for all pupils to learn and master essential concepts, knowledge, skills and
principles of the subject. 2
= Working with expert colleagues to accumulate and refine a collection of powerful analogies, illustrations,
jons and demor ions.
= Using resources and materials aligned with the school curriculum (e.g. textbooks or shared resources 3
designed by expart colleagues that carefully sequence content).
= Being aware of common misconceptions and discussing with expert colleagues how to help pupils
master important concepts. (3)
Reading suggestion:
https://www.artpedagogy.com/ Reflection on Subject Pathway, Professional Studies and self-study. How could this impact your practice?
https://www.nsead.ora/
https://www.tate.org.uk/art/student-resource/exam-help
Addison, N and Burgess, L. Leaming to Teach Art and Design in the Secondary School. Routiedge
Hickman, R. Art Education 11-18. Continuum Hickman,
R. Art and Design Student Handbook. Pearson
”. -
' . . ST
Discuss with your mentor
Set or refine 3 SMART developmental targets Strand
Title/topic/theme [ 7 = "
* Click to add text
2
o 3
=
Signature of trainee: Signature of mentor:
- I R
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MENTORING HISTORY
TEACHERS IN THE
SECONDARY SCHOOL
A PRACTICAL GUIDE

Subject specific mentoring
approaches



Thank you.

Are there any questions?

= SCITT!
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