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Using blogs for peer feedback and discussion – Case study – Tam 

Nguyen – University of New South Wales 
 
http://www.youtube.com/watch?v=T4HLGRzhWBs&feature=related 

8 minutes 

Simon McIntyre, University of New South Wales introduces a video in which Tam Nguyen, an 

academic in the field of Architecture presents her use of Blogs (web logs) 'as a driving tool within 

my course'. The focus of the video is therefore wider than simply a discussion of feedback, but it is 

very useful as exploration of the processes and benefits of peer feedback as experienced within her 

practice. 

The peer review aspect was not part of the original intention in using blogs, but it became a key 

feature of the intervention, as is reflected in both the staff and student perspectives which appear as 

part of the video. Tam does not simply present the benefits of blogs, or of peer feedback, but also 

points to key considerations which are crucial underpinning for success. 

The video is perhaps especially interesting in that the focus on peer feedback and related benefits 

were not the driving force behind the use of blogs, or this video, but come through persuasively in 

both staff and student voices, and emerged through student generated use of the blogs, and proved 

to be a factor increasing student commitment to, and use of the blogs themselves. 

 

Teaching & Assessment: 'Feeding Forward' - Murdoch University 

http://www.youtube.com/watch?v=m85-SNvceso 

2.59 mins 

Argues convincingly the importance of feedback, as being the most significant element of our work 
as teachers: 'it's actually the number one thing you can do for students. it's to give them feedback 

on their performance'. The argument put forward in the video is that by implementing a focus on 

helping students to understand the marking criteria ahead of them doing the assessment, then the 

actual feedback on an assignment, which can usually be a very time-consuming activity if taken 

seriously, becomes less onerous. 

The particular activity described is called 'Thumbs up, Thumbs down'. Working in group, students 

are placed into the position of teachers, and are asked to read the marking guide and then, in 

groups, to mark three example anonymised pieces of students' work and assign a grade. The name 

of the activity comes from the plenary stage in which one group argues for a mark for the each of 

the essays in turn, and the others agree / disagree that the mark should be high / low using 'Thumbs 

up, Thumbs down'. This is followed by the teacher talking through her own thinking process when 

marking work. 

The activity means that students engage actively and critically with the meaning of relevant elements 

of the marking guide and internalise the expectations. As a result, having spent time engaging 

students in developing their understanding of the issues and processes, the teacher is able to then 

http://www.youtube.com/watch?v=T4HLGRzhWBs&feature=related
http://www.youtube.com/watch?v=m85-SNvceso
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save time on the actual process of feedback production and give individual feedback speedily using a 

bank of feedback comments, because the explanation which is an important element of student 

interpretation of comments and marks has already been done. 

The activity is simple and clear, and is relevant to the purpose. The explanation is simple and 

adaptable to different situations and varying cohort sizes. 

A similar activity is advocated in the attached ASKE leaflet 'Improve your students’ performance in 

90 minutes!' 

http://www.brookes.ac.uk/aske/documents/2576_123-Improve90Mins.pdf 

 

Feedback and Assessment.mov - Paul McLaughlin 

http://www.youtube.com/watch?v=-l-jqAp0Hyg 

4.33 mins 

The video itself is not of the most sophisticated level of production, apparently being recorded in 

the middle of a busy office with an amount of background activity and noise, but this does not 

interfere with the communication of the ideas presented. Paul McLaughlin, working in the area of 

Biological Sciences, explains that his original motivation for using peer feedback was to broaden 

students' awareness of what does and does not constitute good work and develop their critical 

judgement of their own work, through seeing a broad spectrum of the range of work being 

produced across a cohort, and through engagement in giving feedback to others. 

Through the use of a proforma in Questionmark Perception and a related database within a class 

situation they were able to rotate work around groups within the class, inviting them to edit 

existing feedback or write feedback of their own, feedback which then went back to the original 

authors of the work. The benefits of engagement and criticality are outlined, as are pitfalls 

encountered, mistakes made and adaptations planned. It thereby provides useful guidance for 

others interested in adopting and adapting such an activity themselves, and Paul leaves us with a 

challenge that whilst students perceived the activity as helping them improve future assessed work, 

they did not appreciate the wider ramifications of building life skills. 

It is not clear how far the activity was dependent on the development of the bespoke database, but 

the basic idea and associated advantages are communicated well. 

 

Using audio feedback in your teaching - Case study - Simon 

McIntyre, University of New South Wales 
 

http://www.youtube.com/watch?v=s0d-fzUmZ28 

8.10 mins 

In this video, Simon McIntyre, from the University of New South Wales, argues the case for audio 

feedback as used on a core module within a wholly-online Art and Design course. 

http://www.brookes.ac.uk/aske/documents/2576_123-Improve90Mins.pdf
http://www.youtube.com/watch?v=-l-jqAp0Hyg
http://www.youtube.com/watch?v=s0d-fzUmZ28
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He argues that his original driver for the approach was purely the personal benefit of a time-saving 

strategy, given the long time needed for written feedback, guesstimated as 30-40 mins per student. 

He describes his use of the freely available software, Audacity, and talks us through the 

practicalities of using the software, of exporting the file as mp3, and the options students have for 

listening to the feedback 

He describes too the process in terms of the softer side of the process followed, namely that after 

taking a few notes, he simply speaks and records the feedback. A student explains that with audio 

feedback, you don’t have to worry about pauses, stutters etc.; there is no need to sound ‘polished’, 

but rather can think about it as a conversation with the student. 

Indeed, this is portrayed as a key advantage and benefit of the audio feedback, namely the personal 

touch. This is presented as a particularly important feature for a fully online course, where the 

personal touch is hard to achieve. However, the positive response from students suggests such 

significant benefits that the approach would also be valuable for face to face or blended courses, 

particularly in terms of depth of feedback and impact on students’ understanding. 

The argument put forward in the video is persuasive, and all the more so because of the clarity of 

explanation and simplicity of the process presented. 

 

19 July 2012 

Peer-Assessed Oral Presentations - Anne Crook 

 http://www.reading.ac.uk/web/FILES/EngageinFeedback/Peer_assessed_oral_presentations.pdf 

A simple method to: 

 involve all students in critical evaluative engagement with the presentations being delivered 

by their classmates 

 ensure each student with a large amount of peer feedback in addition to the tutor feedback 

 develop students' awareness and understanding of the features of effective presentations 

and the criteria used for assessment 

 facilitate honest feedback by preserving the anonymity of each piece of feedback 

The strategy involves each student in noting down after each presentation one 'strength' and one 
'weakness' accompanying the 'weakness' with suggestions how the presentation could be improved. 

The activity is preceded by tutor explanation of the assessment criteria, and followed by each 

student receiving their collated feedback. 

 

16 July 2012 

http://www.reading.ac.uk/web/FILES/EngageinFeedback/Peer_assessed_oral_presentations.pdf


6 

Think aloud Reading’ via MP3 recordings - Stephen Merry and Paul 

Orsmond 

Think aloud Reading’ via MP3 recordings 

This summarises one example of the use of spoken feedback. It takes the form of ‘think aloud 

reading’, recorded by staff as mp3 audio files and records student favourable response to this as a 

Feedback mechanism. The 2007 study was small scale (15 students in the pilot sample), but positive 

responses suggest value in wider application as students reported listening to the feedback a 

number of times, taking notes of points raised and finding the feedback easier to understand, more 

personal, more detailed, and more pertinent to future assignments. 

The positive aspects attributed to the recorded audio feedback may of course derive in part from a 

changed approach to the focus or content of the feedback, but nevertheless suggests the approach 

is worth a try. Further guidance on the implementation of ‘think aloud reading’ can be found by a 

web search, but will need adaptation as most comes from the school sector. 

 

Empowering Students and Engaging Students in Assessment 

Feedback as Dialogue - National Union of Students 

Empowering Students and Engaging Students in Assessment Feedback as Dialogue 

This discusses two types of form produced by the National Union of Students (NUS) as part of 

their Feedback Amnesty Briefing Pack. The forms are designed as tools to encourage students to be 

self-reflective of their own work, encourage better feedback from the marker, and provide a means 

to empower students to select their preferred form of feedback. The feedback form provides for 

students to request the type of feedback they want and the coversheet additionally encourages 

students to reflect on the qualities of the work they are submitting and the mark they feel it is 

worth. 

The resources themselves are to be found online at: 

http://www.nusconnect.org.uk/campaigns/highereducation/learning-and-teaching-hub/feedback/ 

The NUS Coversheet and Feedback form can both be downloaded from: 

http://www.nusconnect.org.uk/campaigns/highereducation/learning-and-teaching-

hub/feedback/campaigntools/ 

The usefulness will to an extent depend on how much flexibility you have to adapt the forms you 

use with students, and how far you feel it is practicable to either vary the form of feedback across a 

module cohort and/or to accommodate personalised responses to student self-reflections 

according to the size of your group, but some aspects may be adoptable and adaptable, and the 

student-perspective on the role of students in the feedback exchange is itself valuable and 

interesting. 

 

http://www.nusconnect.org.uk/campaigns/highereducation/learning-and-teaching-hub/feedback/
http://www.nusconnect.org.uk/campaigns/highereducation/learning-and-teaching-hub/feedback/campaigntools
http://www.nusconnect.org.uk/campaigns/highereducation/learning-and-teaching-hub/feedback/campaigntools
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Target Monitoring Grids for Turning Feedback into Feedforward - 

Scarborough School of Education 
 

Target Monitoring Grids for Turning Feedback into Feedforward 

This presents a strategy which aims to get students to act and build on feedback they receive and 
to provide staff with a means of facilitating, supporting and tracking their academic development 

from assignment to assignment and module to module. Examples of the form used and the format 

of staff response are provided, as are paper-based and electronic variants of the underpinning 

approach. 

The usefulness will to an extent depend on how much flexibility you have to adapt the forms which 

you use with students in relation to feedback. The value as a means to provide continuity and 

support student academic development through the course of a programme assumes adoption 

beyond individual members of staff. However, the student-led and student-owned nature of the 

intervention which forms just one element of usual staff feedback means that it is flexible for use 

across different sizes of student groups. 

 

Enabling and Motivating Student Self-Assessment - Phil Race 

Enabling and Motivating Student Self-Assessment 

This presents a strategy which aims to engage students in self-assessment and thereby develop their 

ability to make informed judgements on their own work. 

The strategy involves giving feedback without marks, and suggests an interesting approach to 

motivate students to engage in critical reading of the feedback you have given as they may be able 

to gain a few more marks in the process. 

Phil Race is confident that engaging students in critical reading of feedback means that most 

students will self-assess to a mark which is within 5% of the tutor mark, but the strategy could be 

time-consuming if a significant number of students had guesstimated marks are outside these 

parameters. Nevertheless, it is an interesting approach, and one that is probably worth a try. 

 

Speedy Feedback to Large Groups - Phil Race 

Speedy Feedback to Large Groups 

This presents a strategy which aims to provide speedy, detailed, and personal written feedback to a 

large group within 24 hours of them submitting their work using a a coloured sheet giving a 

numbered list of feedback points which are pertinent to the particular assessment task. 

In a sense, the strategy is not dissimilar to feedback approaches drawing on a bank of feedback 

comments, whether utilising drag-and-drop technology or, as in this case, a paper-based alternative. 
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Distinctive features here include, however, the task-specific nature of the list of feedback points, 

the variety of comment-types suggested for inclusion in the list, and the provision of dedicated time 

for focus on the comments immediately after assessment submission. 

The approach is attractive as suggesting a means to provide personalised feedback very speedily to 

even large groups. The value may however lie in the quality of the numbered lists of feedback 

points used, and it may take experience to refine the skill of writing such lists in a flexible way to 
accommodate the range of achievement and strengths/weaknesses across a module cohort. 
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Appendix 1 

‘Think aloud Reading’ via MP3 recordings  

Stephen Merry and Paul Orsmond, Staffordshire University 
 

Focus 

Explores the use of spoken feedback in the form of ‘think aloud reading’, recorded 

by staff as mp3 audio files and records student favourable response to this as a 

Feedback mechanism. The 2007 study was small scale (15 students in the pilot 

sample), but positive responses suggest value in wider application. 

Form of 

Feedback 

The audio feedback, recorded using Audacity (freely-available software - 

audacity.sourceforge.net), took the form of ‘think aloud reading’. This form of 

response to the assignment is experiential, recording the reactions and thoughts of 

the tutor as a reader of the work. This may be to express confusion, seek 

clarification, reflect of the strengths and meaning of the work, summarise 

conclusions etc. Questions may be asked of the text and key strengths highlighted. 
It provides the student with a ‘reader’s eye view’ of how their work is received and 

where there is any weaknesses interfering with the communication of the idea. The 

files were then converted to mp3 files for easy accessibility and sent as email 

attachments. 

Student 

Response   

Student views were wholeheartedly positive. They found this audio feedback to be: 

 easier to understand because handwriting is often illegible; 

 in greater detail compared to traditional feedback formats  

 in more depth because possible strategies for solving problems were 
included rather than just stating what the problems were;  

 more ‘genuine’, a reader’s response rather than an academic necessity. 

Students found the recorded feedback to be ‘more genuine’ than their traditional 

forms of feedback, a more personal response to the work, and frequently found it 

easier to read. 
 

Most students listened to the feedback repeatedly, whereas they tended to read 

written feedback once only, that they read their work and listened to the feedback 

simultaneously, and that some students made notes on their work in response to 

the feedback and/or took advantage of the opportunity to pause and rewind the 

recording in order to gain a clearer understanding. 
 

Some students reported a greater sense that recorded feedback from one 

assignment offered advice which would be relevant to later assignments or courses 

taught by other staff. 

Rationale: 

The activity assumes that, at least for some people, use of the spoken word is 

more meaningful than written communication, which heightens student response 

to the recorded feedback.      
 

Both students and teachers reported that the recorded feedback was more 

detailed than typical written feedback with, for instance, a greater tendency to 

include examples of points made, and it is likely that this is one factor in the 

recorded feedback as being more meaningful. 

 

Back to top  
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Empowering Students and Engaging Students in Feedback Feedback as Dialogue 

National Union of Students (NUS) 
http://www.nusconnect.org.uk/campaigns/highereducation/learning-and-teaching-hub/feedback/ 

 

Aims: 

The NUS has designed both feedback forms and coversheets which are designed as 

tools to encourage students to be self reflective of their own work, encourage 

better feedback from the marker, and provide a means to empower students to 

select their preferred form of feedback. 

Preparation:   

Access the forms, available from the NUS Feedback Amnesty Campaign Briefing at 

http://www.nusconnect.org.uk/campaigns/highereducation/learning-and-teaching-

hub/feedback/ and identify which aspects of the forms on pages 13 + 15 and decide 

which aspects or elements of the forms you feel fit your aims and are practicable. 

I personally have reservations about the feasibility of giving a free choice across a 

module cohort for individuals to chose the form of feedback they would like (e.g. 

verbal, written, recorded audio) but very much like the provisions within the NUS 

Cover Sheet form encouraging students to reflect on, and summarise their 
thoughts in four areas: 

 I feel the strengths of this assignment are… 

 I feel its weaknesses are… 

 I would most like more help with/feedback on… 

 After looking at the marking criteria I feel this assignment 

deserves…………% because… 

 

You will also need to plan the format of your own response to student choices / 

contribution: 

 If allowing students a choice of feedback format, how will you ensure 
comparability across the group? 

 If inviting student self-evaluation of strengths, weaknesses and appropriate 

grade, how will your own feedback complement this?  Will you present it as 

a dialogue with each element of student contribution Or will your feedback 

stand separately, for student independently reflection and comparison? 

 

Back to top 

  

http://www.nusconnect.org.uk/campaigns/highereducation/learning-and-teaching-hub/feedback/
http://www.nusconnect.org.uk/campaigns/highereducation/learning-and-teaching-hub/feedback/
http://www.nusconnect.org.uk/campaigns/highereducation/learning-and-teaching-hub/feedback/
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Target Monitoring Grids for Turning Feedback into Feedforward 

University of Hull, Scarborough School of Education & MEd eLearning 

 

Aims: 

A strategy which aims to get students to act and build on feedback they receive 

and to provide staff with a means of facilitating, supporting and tracking their 

academic development from assignment to assignment and module to module.  

Preparation:   

Plan the mechanism for using the Target Monitoring Grid. This might be: 

 

 A paper slip attached to assignments handed in as hard copy  

 An attachment to work submitted electronically. 

 An insert within the ‘cover sheet’ for the submission of work. 

  

Plan how you will integrate student issues within your feedback – where the Target 

Monitoring grid comes in electronically, and feedback provided electronically, it is 

possible to use an efficient process of cut and paste into feedback. 

Instructions 

/ Guidance: 

1.  In advance of the assessment, engage students in discussion of the value of 

feedback and on strategies to act on areas of weakness highlighted in feedback 

on one assignment to help improve the next. 

2. Ask students to take 2 or 3 points for improvement from previous feedback 

(e.g. structure, referencing, supporting points with examples), work on them 

while completing their assignment, and make notes in the Target Monitoring 

Grid to show 

  What points they have worked on 

 Their evaluation of progress made on these points. 

3. When work comes in, by including comment on the points they list in their 

Target Monitoring Grids as part of your feedback on the task, thus adding a 

personalised and focused response to the points they have raised.   

As I work with electronic submission and electronic feedback, this is easily 

achieved by pasting their comments in and adding my own, but this can equally 

be achieved directly onto the paper slip if completing feedback by hand. 

4. Repeat the process from assignment to assignment and module to module to 

give continuity across a programme involving different staff. 

Rationale: 

The strategy gives students a specific reason to look at and read the feedback they 

receive, and to work with key guidance for improvement from one assignment to 

improve their work on the next.  In this way FeedBACK is turned into 

FeedFORWARD. 

The expectation to comment on progress made in attempting to improve on each 

of their chosen points, students are encouraged to be self-critical and to evaluate 
their own progress. 

By commenting on the points raised, and responding to students’ self-evaluation, 

within your next feedback, you place value on their engagement in the task of 

acting on feedback and are seen to be ‘monitoring’ their involvement. 

If implemented across a programme, the use of the Target Monitoring Grid 

 provides some continuity and progression from module to module 

 alerts each tutor to issues raised by the members of staff with respect to 
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individual students’ progress 

 can act as a form of Personal Development Planning (PDP) integrated within 

students’ regular module learning activity; this can be an especially 

significant point on part-time programmes where students may be juggling 

work and study and find it difficult to find additional time for distinct PDP 

activity.  

 

Example Target Monitoring Grid 

 

List here any targets e.g. referencing skills, from previous assignments that are appropriate to this 

assignment, and indicate to the marker of this new assignment that you have addressed them. 

Target Notes on how this has been addressed in this 

assignment 

 

 

 

 

 

 

 

 

 

 

 

 

 

Example of Tutor Response to Target Monitoring Grid within Feedback 

 

List here any targets e.g. referencing skills, from previous assignments that are appropriate to this 

assignment, and indicate to the marker of this new assignment that you have addressed them. 

Target 

Notes on how this has 

been addressed in this 

assignment 

Response 

To ensure I keep my work 

within the word count 

 

Throughout writing I have 

been aware of my word 

count and  have used as part 

of planning, which has 

ensured that when I came to 

editing there was little need 

to cut anything out  

Well done.  This was an appropriate 

approach, and I think has resulted in 

a well-balanced piece of work. 

To ensure learning outcomes 

are addressed  

I have kept referring back to 

the outcomes during the 

planning/writing of this task. 

This has made me fairly 

confident that this 

submission works towards 

these.   

I think that, again, the success of 

both these aspects of your approach 

to the work is clear and is evidenced 

in the mark achieved.  Well done 

Gina.  

 

Back to top 

 

Enabling and Motivating Student Self-Assessment 

Phil Race, Smart Feedback 
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Aims: 
A strategy which aims to engage students in self-assessment and thereby develop 

their ability to make informed judgements on their own work. 

Preparation:   

Mark students’ assignments and keep a record of their marks. 

Make sure that the marked scripts contain feedback but no indication of grades or 

marks.  

Instructions 

/ Guidance: 

1. Give students back their work with feedback but with no marks or grades. 

2. Ask students to work out their marks from the feedback you have given them 

(and, if feasible, from the feedback you gave to others too). 

3. Tell them that if their self-assessment scores are within (say) 5% of your own 

scores, the higher number will go forward into their assessment record.  

Explain that you will talk individually to those students whose score is different 

by more than 5% from yours. 

4. Collect the scores or grades they award themselves.  This could be by a sheet 

passed round in class, or sent to you via the VLE. 

5. Compare the tutor and self-assessed marks, update your marks where 

appropriate and arrange to talk to any students where their self-assessment 

mark is is different by more than 5% from yours. 

Rationale: 

Phil Race explains that experience shows that if you engage them in critical reading 

of the feedback you have given, most students will self-assess to a mark which is 

within 5% of the tutor mark. 

The process of critical engagement with their feedback and with the marking 

criteria helps students both to understand the basis followed in marking the work 

and to become more skilled in making judgements as to the quality of their own 

work.  These skills can carry forward to help them improve future assignments. 

The discussion with students who under-estimate or over-estimate their mark 

provides a targeted and informed developmental opportunity: 

  

Students who under-estimate their grade: 

 May need a boost to their self-esteem to appreciate their own strengths 

 May need guidance with respect to the assessment criteria and how these 

relate to the standards achieved within their own work  

 May, alternatively, have been trying to avoid appearing over-confident. 
 

Students who over-estimate their grade: 

 May have a blind spot which means they have missed a particular weakness. 

 May need the chance to talk through their work to find out exactly where 

they’ve lost marks which they thought they had gained. 
 May need a final check that they can now see what was being looked for. 

Notes: 

Phil Race gives some suggestions as to further development of the idea: 

 Think about getting students to indicate their expected score or grade at the 
point of handing their work in – for example on a self-assessment proforma.  

 Think about getting students to work out how well they believe they have 

achieved each of the intended learning outcomes for the work concerned… 

 Or how well they believe they have met each of the assessment criteria for the 



14 

work. 

 

Back to top 

 

Speedy Feedback to Large Groups – mid-module 

Phil Race, Smart Feedback 

 

Aims: 

A strategy which aims to provide speedy, detailed, and personal written feedback 

to a large group within 24 hours of them submitting their work; when students get 

their marked work back with such detailed feedback, they are more likely to use it, 

as it’s personal to them. 

Preparation:   

Prepare a coloured sheet giving a numbered list of feedback points which are 

pertinent to the particular assessment task. 

 

These might include: 

 

 Illustration of what is expected as evidence of achievement of each of the 

intended learning outcomes 

 Likely mistakes 

 Features of a good answer 

 Frequently needed explanations 

 Things you otherwise would have to write time and time again on students’ 

work – e.g. commonly used feedback comments. 

 

Instructions 

/ Guidance: 

1. Agree a clear deadline for submission of work, giving date and time.   

2. Within the class, give out the coloured sheets and give students a few minutes 

to read it. 

3. Pick one or two key points from the coloured sheet and spend a few (5?) 

minutes talking through these points to the whole group, adding a personal 

touch 

4. When marking the work, make use of this sheet, directing students to, for 

example, ‘See point 4, Blue sheet’ – this will take much less time than writing 

points out in full repeatedly to different students. 

Rationale: 

The strategy is more flexible than a fixed bank of feedback comments, as it 

accommodates the preparation of an assignment-specific sheet. 

 

Giving the sheets out in class means that students get some feedback at a time 

when the submitted work is still fresh in their minds: 

 

 Since most of the students will still have been doing the work in the last 24 
hours before handing it in, they get feedback while they still remember what 

they were doing. 

 When looking at the sheet of points, they know what they did and didn’t do.  

 

You avoid wasting time writing the same old things on one piece of work after 

another, regarding frequently occurring mistakes. 

 

Thus speedy, detailed, and personal feedback can be given to students more 



15 

quickly, and when students get their marked work back with such detailed 

feedback, they are more likely to use it, as it’s personal to them. 

Materials 

needed: 

A coloured sheet giving a numbered list of typical feedback comments – the 

numbers are for easy reference, so that you can direct students to a particular 

comment within the feedback. 

Notes: 

The activity as written above assumes written work handed in within class time, 

which ensures a mental direct link between the submission of work and the 

discussion of feedback.  However, it can be adapted for situations where work is 

handed in to a secretary, or submitted online.  The feedback discussion can either 

be held in the next available class session, if one follows in a short space of time, or 

be conducted within the VLE either synchronously, at an agreed time, or 

asynchronously  

 

Back to top 

 


