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Undertaking our pathfinder project has been a sharp 
affirmation of the value to the sector of creating a non-
threatening context in which to share ideas and problems, where 
difficulties can be discussed openly and treated sensitively, 
where new ideas can be generated and confidences respected.

—  Extract from University College Plymouth St 
Mark & St John Pathfinder Journey report

pathfinder funding allowed us a period of reflection and 
action, focusing attention and resources on e-learning. we 
have learnt a lot.

—  Extract from the University of Warwick 
Pathfinder Journey report

almost imperceptibly it appears that institutional maturity 
for the uptake of e-learning has moved beyond the assurance 
that all modules are using an institutional vle for baseline 
communication and information-sharing with students, to a 
position where innovation in approaches and technologies can 
address enhancement strategies. this is evidenced by the large 
numbers of academics attending our dissemination events and 
feeding back on intentions to change practice. 

as a result pathfinder ought to demonstrate to the funding 
councils that trust, rather than measurement and metrics, leads 
to contextually significant, continuous improvement.

—  Extract from the De Montfort University 
Pathfinder Journey report
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1
over the three years 2005 to 2008, a large-scale 
e-learning development programme, the benchmarking 
and Pathfinder programme, has been funded by the 
Higher Education Funding Council for England (HEFCE). 
This initiative has been interestingly different from 
previous national initiatives: the background to the 
programme gives us a clue about why this has been so.  
Following the publication in March 2005 of the HEFCE 
ten-year e-learning strategy, the Higher Education 
Academy was invited to lead a benchmarking exercise 
and related Pathfinder programme in partnership with 
the Joint Information Systems Committee (JISC). 

The benchmarking exercise was intended to help 
institutions establish where they were in regard to 
embedding e-learning. The Pathfinder programme, 
by contrast, was specifically designed to help 
selected institutions, on behalf of the sector, identify, 
implement and evaluate different approaches to 
the embedding of technology-enhanced learning in 
ways that result in positive institutional change. The 
HEFCE strategy provided the strategic background 
to the programme, with its emphasis on placing 
the responsibility for, and ownership of, e-learning 
development clearly with the individual institution.  

THE BENCHMARKING  
AND PATHFINDER PROGRAMME
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BENCHMARKING E-LEARNING

Implementation of the programme started with the 
pilot phase of the benchmarking exercise, which ran 
from January to July 2006. The main goal was for each 
institution to undertake a fundamental analysis of its 
own e-learning processes, provision and practice on 
which its own future development decisions could be 
based. It was important that institutions had complete 
ownership of the process and that their confidentiality 
was respected. There was clear opposition to the idea 
that a single benchmarking methodology should be 
adopted and imposed upon them. Although there was 
a view that using more than one method would make it 
more difficult to capture the state of e-learning across 
the sector, there was a greater perceived benefit in 
allowing institutions to choose their own approach. 
The Academy offered to support five benchmarking 
approaches that had been identified by the institutions 
that had responded to the initial expression of 
interest. By the end of the programme in July 2008, 
77 institutions had undertaken an internal e-learning 
benchmarking exercise supported by the Academy, 
including some Welsh and Scottish institutions.

THE METHodoLoGIEs

ELTI (Embedding Learning Technologies 
Institutionally) was originally developed as part of a 
JISC project that completed in 2003. ELTI focuses on 
three key areas: culture; infrastructure; and expertise. 

eMM (e-Learning Maturity Model) was developed 
by Stephen Marshall of the Victoria University of 
Wellington. eMM is based on the principle that an 
organisation’s processes mature along a five-step 
model of capability in e-learning, moving from ‘ad hoc’ 
processes and decision-making to an informed, engaged 
and reflective culture of continuous improvement.

MIT90s is a conceptual framework developed at 
MIT in the 1990s for planning and monitoring strategic 
change in relation to e-learning, and represents an 
organisation as comprising five interacting elements: 
strategies (for technology use); organisational 
structures; individuals in roles; management processes; 
and technologies.

OBHE/ACU (Observatory for Borderless 
Higher Education/Association of Commonwealth 
Universities) has developed a collaborative 
benchmarking methodology, which offers institutions 
the opportunity for comparison at the process level 
and promotes the development of shared good 
practice statements. 

Pick&Mix was developed by Paul Bacsich, and is 
based on a systematic review of other approaches to 
benchmarking e-learning, looking for commonalities of 
approach, but also taking a fresh start. It includes a set 
of core and supplementary criteria, with an option for 
the inclusion of local criteria specific to the needs of a 
participating institution.
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The five methodologies were ‘works in progress’ 
at the start of the programme, and some required 
adaptation for implementation in the UK HE context. 
The Academy recruited a team experienced in the 
support of such methodologies to help each institution 
complete the exercise. On the whole, institutions 
felt that the discipline imposed by undertaking an 
externally co-ordinated exercise was of great benefit, 
and that the choice of methodology was of less 
importance than the availability (or lack of availability) 
of the required data about how e-learning was actually 
being developed within the institution. 

For many institutions this exercise acted as a wake-up 
call, while for others the exercise provided valuable 
insights. For a significant number this included the 
realisation that they had only limited awareness of 
their own developments in this field, and that it is 
surprisingly difficult to find out about the actual 
student experience of e-learning, or to conclude 
anything much at all about its effectiveness in 
enhancing learning.  
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The great benefit of participation in the exercise 
was its role in raising awareness of e-learning and 
its potential in the changing nature of learning and 
teaching, both for the strategic planning of senior 
managers, and the ‘on the ground’ pedagogy for 
academic staff. What has been taking place through 
the programme is in fact a process of institutional 
self-review and facilitated reflection. While the key 
focus was on e-learning, the scope of the review had 
a broader significance for quality enhancement and 
continuous improvement in all aspects of learning, 
teaching and assessment provision. 

WHERE To fINd THE 
pRoGRAMME ouTpuTs

Almost all of the material relevant to the 
programme, including links to individual project 
websites and reports, can be found on the two 
public weblogs at: http://elearning.heacademy.
ac.uk/weblogs/benchmarking/ and http://
elearning.heacademy.ac.uk/weblogs/pathfinder/.

HEfCE sTRATEGy  
foR E-LEARNING

The HEFCE strategy can be downloaded from  
www.hefce.ac.uk/pubs/hefce/2005/05_12/.

“... we should know more about the present state 
of all forms of e-learning in HE. This is essential 
to provide a baseline to judge the success of this 
strategy. However, understanding HE e-learning is not 
just a matter for HEFCE. Possibly more important is 
for us to help individual institutions understand their 
own positions on e-learning, to set their aspirations 
and goals for embedding e-learning – and then to 
benchmark themselves and their progress against 
institutions with similar goals, and across the sector.”

The HEFCE strategy for e-learning was 
developed with an intended time frame of ten 
years, and included eight ‘measures of success’ 
for the embedding of e-learning over this period. 
It was anticipated that interim reviews and 
refinement of the strategy would be informed by 
the Benchmarking and Pathfinder programme. 
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THE pATHfINdER pRoGRAMME

Thirty-seven of the institutions that undertook the 
benchmarking exercise received funding for Pathfinder 
projects. After a pilot stage with nine of the original 
projects, a number of lessons were drawn about how 
the main Pathfinder programme should proceed. 
There were three design features of the main phase 
of the programme that were comparatively novel and 
worked well: the CAMEL model of collaboration; 
the appointment of a ‘critical friend’ to each project; 
and a programme-level Evaluation, dissemination and 
Support Team (EdSuT).

THE EvALuATIoN ANd 
dIssEMINATIoN suppoRT 
TEAM (EdsuT)

A team was appointed to work across the 
Pathfinder programme to help the projects 
evaluate and report on their own projects. 
This team consisted of glenaffric Ltd and 
Professor Terry Mayes. The team guided 
projects on evaluation methods and reported 
on progress across the programme. Along with 
the Academy’s Programme Leader and Project 
Officer, the EdSuT organised programme-wide 
events at which the projects were familiarised 
with a range of Academy and JISC support 
services, as well as being given the opportunity 
to meet and exchange ideas with other 
Pathfinder clusters.

right: Pathfinder Cluster C 
(Universities of Cambridge 
and reading, and brunel 
and London South Bank 
Universities) with ‘critical 
friend’ Professor grainne 
Conole, presenting jointly 
at the EdMEdia Conference 
2008 in Vienna. 
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The CAMeL ModeL

The 28 projects in the main phase were clustered into 
cameL (collaborative approach to the management 
of e-Learning) groups, following the good practice that 
had by then been reported for that method, involving 
the reciprocal hosting of visits across a cluster aimed 
at the open sharing of issues and approaches.

The cameL method was developed by the 
association for Learning Technology (aLT) and 
JiScinfonet, originally under a project funded by the 
heFce Leadership, governance and management 
programme. it set out to explore how institutions who 
were making effective use of e-learning and who were 
collaborating in regional lifelong learning partnerships 
might be able to learn from each other in a community 
of practice based around study visits to each of the 
partner institutions. consequently, it was decided 
that Phase 1 of the Pathfinder programme would be 
structured into seven clusters of four institutions each. 
The cameL collaborations were essentially informal 
meetings held under the chatham house rule, rather 
than in any sense constituting a consortium.
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2senior management  
perspectives

The programme regarded it as crucial that the active 
support of senior management was secured for both 
the benchmarking and Pathfinder stages. 

We invited senior managers in three institutions to 
present their own perspectives on how their institutions 
have benefited from participating in the programme.
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pRofEssoR  
EEvA LEINoNEN

deputy vice-Chancellor 
university of Hertfordshire

As deputy Vice-Chancellor responsible for learning 
and teaching, I am very pleased that UH has been fully 
engaged in all three phases of this initiative. This has 
been of real benefit to the University, effecting change 
in learning and teaching practice, impacting on staff 
development and strengthening student engagement in 
curriculum design. It has also encouraged us to share 
our techniques and experiences across the HE sector.

Blended learning is fundamental to our learning and 
teaching strategy, and the benchmarking project enabled 
us to evaluate how deeply it had become embedded 
at the University. The process involved academic staff, 
support staff, senior managers and students from 
across UH. The outcome demonstrated a universal use 
of Studynet, our managed learning environment and 
highlighted many examples of good practice in blended 

learning. It also demonstrated that e-learning was very 
often seen as an extra activity rather than integrated 
with face-to-face teaching, and we realised that there 
was a need for more fundamental changes in learning 
and teaching practice. This led to the development of 
CABLE, in the Pathfinder pilot phase of the project, 
building on our experience of successful projects with 
the Change Academy. 

CABLE (Change Academy for Blended Learning 
Enhancement) is a process for effecting change 
within our academic Schools.  Change management 
techniques (e.g. divergent and convergent thinking, 
consensus gaining) are used to help project teams 
explore challenges and develop creative solutions 
for blended learning curriculum design. A structured 
process of group activity, team and individual support, 
and personal and professional development is used 
to change practice and influence future learning 
and teaching approaches and strategies. I have been 
pleased to participate in the cAbLE residential event 
and have been struck by the energy of the teams and 
their enthusiasm for change. 

Since 2006, the CABLE projects have directly involved 
over 70 staff and 12 students with many more 
participants supporting the team activities. We are 
just starting CABLE 3 involving a further 30 staff plus 
students, and we now see the CABLE activity as an 
integral part of our University processes. A key to its 
success is the sustainability achieved through the focus 
on the people delivering the change; the teachers and 
learning support staff. 

The network Extension Project, CABLE Transfer, 
gave us the opportunity to help four other institutions 
develop the skills to run their own CABLE projects. 
This has developed our understanding about variability 
of readiness for change in higher education institutions 
and for adapting the process to stimulate a climate 
for change. The model could be utilised in a variety 
of settings beyond curriculum design and, indeed, has 
been adapted for use in other change projects across 
our University as part of the UHEvolution project.

cAbLE has changed and continues to change practice 
at UH. The outcomes and publicity have resulted in the 
core cAbLE team disseminating their practice across 
the sector and led to shortlisting in the Times Higher 
Awards in 2007 in the ‘Outstanding Contribution to 
Leadership’ category. We have been really pleased to be 
involved in such a successful project.
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pRofEssoR HuW MoRRIs

pro-vice-Chancellor 
Manchester Metropolitan university

The Academy-funded e-Benchmarking and Pathfinder 
projects have been an invaluable experience for staff 
at Manchester Metropolitan University (MMU). In 
these uncertain economic times the investment of 
government money and staff time has certainly been 
repaid with rewards and interest.

Over the course of the last two years, the two projects 
have enabled staff from across MMU to work together 
to gain a better understanding of how local e-learning 
initiatives compare with the activities of colleagues in 
other institutions in the UK and overseas. They have 
also put the University in an excellent position to deal 
with the growing number of students and employers 
who require e-learning support for courses and 
continuous professional development. 

The work of the e-Benchmarking and Pathfinder 
teams has helped to increase the quality and pace of 
e-learning developments within MMU. drawing on the 
experiences of our e-Benchmarking partners (Bradford 
College, nottingham Trent University, the University of 
Sunderland, UEL and West nottinghamshire College) 
and Pathfinder participants (Coventry University, 
de Montfort University, Edge Hill University, the 
University of Central Lancashire and the University 
of Manchester), we were able to ensure that the 
introduction of new learning environments proceeded 
effectively and rapidly. Work on the Pathfinder project 
has also enabled the University to make a significant 
and successful investment in podcasting technology. We 
are now regularly recording lectures and seminars using 

this technology and also broadcasting other learning 
material. Internal evaluations have revealed that student 
attainment and satisfaction on these courses is typically 
at least 10% higher than that on courses that do not 
make regular use of this technology.

Aside from the technological developments outlined 
above, the really significant successes of the project have 
been cultural. Connections made within MMU through 
the e-Benchmarking and Pathfinder projects have led 
to the creation of new research and teaching groups, 
and successful bids for further funding, both internal and 
external, to develop new courses and supports. 

Looking to the future, a study visit to the University 
of Lapland and the University of the Arctic provided 
members of the team with an enduring view of the 
future and how developments at MMU and within the 
north West can be steered to help staff, students and 
local citizens deal with a hotter, more electronically 
connected, and less energy-intensive world, while also 
being part of what should be a more co-ordinated HE 
and FE sector.
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dR MARy sTIAsNy

Assistant director 
Institute of Education 
university of London

The Institute of Education, University of London, is 
one of the leading higher education research centres 
for education and the social sciences in the UK and 
internationally. The courses offered are almost entirely 
postgraduate, with a major emphasis on research 
and Masters and doctoral study, with a parallel focus 
on excellence in teaching and learning demonstrated 
in our suite of highly ranked PgCE teacher training 
programmes. Our aim is to ensure that the two 
are interlinked and underpin each other, and in our 
Corporate Strategy we say that our:

“teaching and consultancy activities should be 
demonstrably informed by research” (IoE 2007).

This is easily said, but harder to achieve, and we were 
concerned that this was not working particularly in 
respect of e-learning. In 2005 we took part in the 
pilot Academy e-Benchmarking exercise together with 
the Observatory on Borderless Higher Education in 
order to find out how well we were doing in relation 
to other universities, and also in order that we might 
develop an e–learning element for our Learning 
and Teaching Strategy. The exercise showed us and, 
importantly, senior management, that we had a strong 
research base, but that we had a weakness in the 
implementation of practice.  

The second stage of the process was the Pathfinder 
project itself; PrEEL (from pedagogic research 
to embedded e-learning). This had three key 

approaches. We built on the research, we set up 
staff development, and we set up 14 course redesigns 
across the Institute’s course offer, bringing together 
researchers and teachers in the design teams. We 
had a research officer whose input was essential to 
every step of the project. Importantly the unique 
feature of these redesigns was that they were required 
to go right through, from the development stage to 
course validation. As a result of the project we had 
fully developed courses, redesigned with stronger 
e-learning links across the institution and with better 
quality assurance mechanisms for e-learning embedded 
in our revised validation processes and structures. 
Senior management, in parallel, commissioned a review 
of e-learning delivery across the IoE, and this has 
reported together with a full set of recommendations 
for the improvement of our provision. dissemination 
of the findings was a further important feature of the 
project with several reports and publications.

The third element of the process was the networking 
project where we worked in partnership with 
the Universities of derby, reading, Teesside, the 
University of London External System and the 
Quality Assurance Agency. This project developed 
dissemination and training materials on quality 
assurance and quality enhancement in e-learning based 
on the outcomes of the earlier research conducted 
in the PrEEL phase of the project. The institutions 
involved held workshops and the materials and a 
resource bank were made available on the website.

The impact of the projects has been really important 
for the future development of learning and teaching at 
the IoE. The most significant outcome is the interest, 
reflection and sharing of good practice that has been 
generated across the institution, and recommendations 
for an integrated e-Learning Strategy linked to the 
institutional Learning and Teaching Strategy grounded 
in a commitment to enable a close relationship 
between e-learning research and teaching practice.
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3Pathfinder  
outcomes

At one end of the spectrum, a few Pathfinders 
have produced highly specific attempts to develop 
particular approaches to e-learning itself, such as 
digital storytelling, learner-created knowledge and 
e-assessment. The large majority, however, have 
taken a range of approaches to the development 
and empowering of academic and support staff in 
e-pedagogy. In many projects this has involved the 
construction of new institutional infrastructures for 
communication to, and influence of, teaching staff in 
academic Schools, mostly targeting course redesign as 
a key opportunity. At the other end of the Pathfinder 
dimension lie a number of attempts to understand 
more deeply the nature of the changing student 
experience of e-learning, and to begin to grapple with 
some of the challenges such understanding brings to 
institutional policy.

A comprehensive set of reports can be found on the 
Pathfinder weblog site at http://elearning.heacademy.
ac.uk/weblogs/pathfinder/.

Unusually for an externally funded programme, the 
Pathfinder projects were typically tailored to the 
particular needs of each host institution, those needs 
being revealed through a rigorous process of analysis: 
the benchmarking activity. In most cases they were, 
as hoped for in the HEFCE strategy, aimed at the 
deeper embedding of e-learning into the mainstream 
provision. This meant that many were building on 
areas of perceived weakness, increasing the overall 
deployment of e-learning rather than building on 
relatively isolated areas of innovation. Although each 
institution was developing for its own needs, the 
picture that emerged by generalising across the 37 
projects allows us to draw some tentative conclusions 
about how the sector as a whole sees its priorities.
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Overall, the programme has been characterised by 
trust. The benchmarking exercise depended on the 
institutions trusting the benchmarking advisers with 
their confidential analysis, and trust between institutions 
willing to share their analysis across a cohort of peers. 
The Pathfinder institutions have been trusted to 
devise projects based on their own individual strategic 
analysis, the projects have been trusted to conduct 
their projects effectively and reflectively through 
building trust relationships with ‘critical friends’ and 
with each other, and through sharing their reflections 
on the challenges. The direction from the programme, 
and its administrative style, has been light-touch, in 
keeping with HEFCE’s aim to achieve institutional 
ownership of the programme. In the end, the success 
of the programme was achieved by the enthusiasm and 
commitment of the projects themselves.

THE pRojECT ouTpuTs

Projects were invited to produce:

The ‘Pathfinder Journey’ 
A reflective, outward-facing report for the 
sector was requested. This was intended 
to relate the journey (tell the story) of the 
project in an engaging, interesting and thought-
provoking way.

Briefing papers  
Each project was invited to produce at least one 
briefing paper on a theme or area of specific 
project focus. This was aimed at describing 
some lessons or recommendations for a defined 
audience (e.g. senior managers, academic 
teaching staff, IT services, staff developers).  
Templates for these reports were produced by 
the EdSuT.
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4the  
network projects

 The CABLE Transfer project, led by 
the Blended Learning Unit at the University of 
Hertfordshire, has been funded to allow the Change 
Academy approach, developed in the University’s 
CABLE project, to be cascaded to other institutions 
(http://cable-transfer.net).

 Podcasting for Pedagogical Purposes (PPP), 
led by the Universities of Chester and Hertfordshire, 
has also formed a SIg (http://pppsig.podomatic.com/), 
has run a series of events, is widening the interest in 
podcasting into a digital Media SIg and has created a 
wiki on podcasting (http://podcastingforpp.pbwiki.com/).

 ELESIG is a special interest group for those 
involved in investigations of learners’ experiences 
of e-learning. It arose from a collaboration of 
institutions (Oxford Brookes University and the 
Universities of Bradford and greenwich) that had 
all included evaluations of the learner experience in 
their Pathfinder projects (http://elesig.ning.com/).

In the final phase of the funded programme, 
five projects were commissioned to take their 
enhancement approaches to the wider community. 
These projects were collaborations between existing 
Pathfinder institutions, and they represented the 
programme’s clearest examples of capacity building. 
Each has succeeded in recruiting wide participation 
across the sector: 

 The CHEETAH team, born out of the University 
of Leicester’s AdELIE project’s deliverables, 
collaborated with six other institutions to enable them 
to develop and enhance their institutional capability 
in e-learning design, through the carpe diem 
methodology (www2.le.ac.uk/departments/beyond-
distance-research-alliance/projects/cheetah).

 PREEL 2 (www.lkl.ac.uk/research/qa-elearning) led 
by the Institute of Education, organised a series of 
workshops to explore quality issues in e-learning, from 
which a cross-sector QA-QE special interest group 
(SIg) has emerged (www.qe-sig.net/).
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Left: Professor gilly Salmon 
and dr Alejandro Armellini 
at the CHEETAH project’s 
symposium in June 2008.

Below: Participants in a 
University of Hertfordshire 
Change Academy Workshop.
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5the  
Pathfinder themes

CouRsE (RE)dEsIGN As AN 
oppoRTuNITy foR ENHANCEMENT

One of the main themes to emerge from Pathfinder 
was the need to bring ideas for blended learning right 
into the heart of the curriculum design process.

The point when programmes or modules are due for 
validation or review is the key moment to raise the 
awareness of staff involved in the process about the 
possibilities for major gains through the introduction 
of technology-enhanced learning methods. This is 
the moment at which the pedagogical arguments can 
have most impact, leading directly to changes that will 
be sustained through quality procedures. Several of 
the Pathfinder projects exploited the opportunity of 
course review, and two of the network projects have 
focused on this theme directly.  

In the following pages we illustrate some of the 
key enhancement areas from Pathfinder. The areas 
highlighted are course redesign; pedagogy with 
the read/write web and with podcasting; the role 
of pedagogical research in informing practice in 
general, and understanding the student experience 
in particular; empowering staff; and the case of 
e-learning in the development from quality assurance 
to quality enhancement.
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In the case of the University of Hertfordshire’s CABLE 
project, Professor Peter Bullen has commented: 
“Our benchmarking led to participation in the 
pilot Pathfinder phase of the programme where we 
developed CABLE (Change Academy for Blended 
Learning Enhancement) because we saw the need 
for a more fundamental change in curriculum design 
and we wanted to help and support staff to integrate 
e-learning with their face-to-face teaching in a truly 
blended way, rather than as an add-on.” The result was 
a huge success – fundamental changes to modules and 
programmes that are sustainable and most importantly 
enhance student learning’.  The CABLE approach has 
been taken to other institutions through the CABLE 
Transfer network project. 

Professor gilly Salmon’s team at the University of 
Leicester has very successfully employed the Carpe 
diem method to encourage course teams to design 
new courses around ‘e-tivities’. This approach – 
involving intensive workshops where real course 
designs are produced – has now been taken to other 
institutions through the Cheetah network project. 
There has been widespread interest across many of 
the Pathfinder phase 1 projects to use this method, or 
at least a locally tailored version of it.

Below: CABLE in action 
at the University of 
Hertfordshire.
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E-pEdAGoGy IN pATHfINdER

Several Pathfinders focused on the effectiveness of new 
technologies in real learning and teaching. Here, two 
projects with this focus describe their Pathfinder journeys.

Professor Jethro Newton, Dean of Learning and Teaching at 
the University of Chester, describes the University’s journey 
from the benchmarking pilot through to the Podcasting for 
Pedagogical Purposes Network project.

The opportunity to benchmark, to assess challenges 
and barriers to achieving effectiveness in e-learning, 
and to identify the factors that impact and really make 
a difference to the student experience, were all pre-
eminent concerns across Chester’s benchmarking and 
Pathfinder pilots. We were able to explore what support 
structures have proven to be effective elsewhere in the 
sector, in terms of embedding technology enhanced 
learning, and what mechanisms might be appropriate 
for Chester. The contribution of centrally co-ordinated 
learning technologists and School e-learning co-ordinators 

has been particularly significant. This was influential in 
Chester’s proposal to participate in the Pathfinder pilot. 

Specific outcomes at the end of the three-year period, 
each of which indicate the difference between ‘where 
we were’ and ‘where we are now’, included: 

—  a centrally co-ordinated network of 
School e-learning co-ordinators facilitating 
pedagogic change

—  an enhanced central Learning Technology Unit 
providing support to academic departments

—  a strengthened staff development capability, 
including delivery of a Blended Learning 
module to grow pedagogic expertise 

—  an evidence base for promoting the merits of 
podcasting for enhancing assessment feedback.

By 2008, the infrastructure and mechanisms developed 
during Pathfinder were incorporated into the 
University’s Learning and Teaching Strategy. From 
chester’s perspective, the main challenge institutionally 

right: University of Chester 
Senior University Teaching 
Fellow dr derek France 
(second left) is pictured 
with students naomi Taylor, 
richard Jones and Jennifer 
Snelson (left to right) as they 
listen to assessment feedback 
on the latest podcast.



THE HIgHEr EdUCATIOn ACAdEMy     19

relates to keeping steady the foundations that have been 
put in place, and building on them. 

From the point of view of improving the student experi-
ence and enhancing academic practice, one element of 
Chester’s Pathfinder proved especially valuable: use of 
podcasting for enhancing assessment feedback. In January 
2008, in collaboration with the University of Hertford-
shire, Chester established the Special Interest group 
(SIg) for educational podcasting, or ‘podcasting for peda-
gogic purposes’ (PPP). Initial investigation was undertaken 
of work on podcasting already underway in the sector 
(e.g. through individual initiatives, and projects supported 
by JISC and other bodies). Subsequent work focused 
around development and dissemination events. A well-re-
sourced project wiki (http://podcastingforpp.pbwiki.com/) 
has showcased the work of podcasting practitioners, and 
a range of partnerships has been built. A database of 180 
practitioners has been created, signalling the engagement 
of a diverse group of learning technologists, educational 
developers, academics and senior managers. Practice that 
may have remained hidden within institutions has been 
brought together and made widely available across the 
sector’s various e-learning communities. This has attract-
ed considerable national and international interest.

Dr Richard Hall, manager of De Montfort University’s 
Pathfinder project, describes how one Pathfinder institution 
exploited aspects of Web 2.0 technologies to empower 
both staff and students. This is one example of a theme 
that emerged in several Pathfinder projects.

The dMU Pathfinder set out to address how an HEI 
can begin to make sense of the proliferation of read/
write web tools and approaches available to both 
staff and students, and the concomitant growth in 
networking opportunities available to users, in order 
to lever pedagogic gains. To achieve this, seven work 
packages were developed, which focused upon: 
engaging PgCertHE practitioners with read/write 
web tools; engaging university leaders and managers 
with read/write web tools; enhancing professional 
development opportunities for support and academic-
related staff; podcasting; evaluating read/write tools to 
support retention and progression; investigating new 
approaches to professional development; and building 
links with other Pathfinder projects. Our overarching 
aim for these work packages was to develop a read/
write culture more broadly within dMU. The project’s 
work on user-generated content, social networking, 
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participative technologies and multimedia was designed 
to catalyse innovation in read/write web tools and 
aligned with the new dMU e-Learning Strategy. 
Headline outcomes for the project were as follows:

—  PgCertHE students, as future academic leaders, 
developed a high level of potential expertise 
for embedding read/write web tools in the 
curriculum through meaningful, situated tasks

—  there is strong movement towards enabling a 
read/write web culture with academic-related 
staff through development sessions

—  evaluation evidence highlighted the value to 
students of the flexibility given by podcasts, 
where clear pedagogic and technical 
instructions were issued 

—  students engaged with induction materials 
provided for them through read/write web 
tools, in order to enhance their transition into 
the University at Level 1

—  feedback from a professional development 

pilot using WebEx, social networking and 
bookmarking, and blogging, alongside face-
to-face interactions highlighted that staff 
valued the scope that new tools gave them for 
enhanced, synchronous interactions.

Almost imperceptibly it appears that institutional 
maturity for the uptake of e-learning has moved 
to a position where innovation in approaches and 
technologies can address enhancement strategies. 
Both staff and students have expertise in engaging 
with non-institutional technologies in their everyday 
lives. Students are increasingly personalising their 
learning: to control access to particular tools; to 
develop participation in informal and formal, non-
institutional networks; to associate with users beyond 
the institution; to develop critical literacy. Professional 
development and dissemination should upskill staff 
in engaging their learners in making best use of 
these tools and approaches. At the same time, HEIs 
need guidelines for managing the interface between 
institutional and non-institutional tools.
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sTAff EMpoWERMENT THRouGH 
dIGITAL LITERACy

Here, Susan Westerman, Pathfinder Programme Manager 
at Canterbury Christ Church University, describes the 
DEBUT (Digital Experience Building in University Teaching) 
programme. Raising staff awareness of e-learning possibilities 
by directly raising their personal confidence with digital media 
is another emergent theme in the wider programme.

The Canterbury Christ Church University dEBUT 
Pathfinder project piloted and evaluated a digital 
literacy staff development programme. Twenty-five 
participants undertook a personalised programme 
of digital experiences based on their context and 
needs. Each participant selected a minimum of six 
tools to explore from a suite of over 20 tools. Staff 
development deployed a number of learning strategies, 
which were offered a number of times during the 
programme enabling participants to personalise their 
engagement. The evaluation evidence suggests that a 
contextualised, situated approach to staff development 
can enable staff to feel more digitally confident and 

able to explore and exploit emerging digital tools for 
learning and teaching.

dEBUT has become integral to the University’s 
e-Learning Strategy, with a new group of 33 staff 
enrolled in the second year and other universities are 
planning pilots of the approach. Further information 
is available from the dEBUT Programme Manager: 
susan.westerman@canterbury.ac.uk.

Left: University of Cumbria’s 
Pathfinder team.

Above: The Pathfinder 
Project team from 
Canterbury Christ Church 
University. The dEBUT 
project developed an 
approach to raising the digital 
literacy of staff.
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REsEARCH IN pATHfINdER

Connecting research with 
institutional practice

The Institute of Education, University of London focused 
on an issue of obvious relevance, the relationship 
between its pedagogical research and its practice in 
its own teaching. Although, no other HEI has such a 
research focus on pedagogy at institutional level, this 
theme echoed across many projects in the programme.

dr Harvey Mellar, director of the PrEEL Project, 
commented: “The focus on research within the PrEEL 
project raised the profile and prestige of the project 
within the institution, and fed into institutional agendas 
about building relationships between research and 
teaching and so generated management support. The 
link with research aided the implementation of course 
redesign, helping to convince other staff of the value 
of the new courses, because the redesign process was 
perceived to have been undertaken in a considered, 
reflective way, grounded in research. 

As research into teaching becomes more widespread 
in universities then others may be able to draw 
lessons from our experience in this project, though 
practitioners as researchers need to be conscious of 
the move in perspective from practitioner poacher 
to researcher gamekeeper. In research there is a 
necessary drive towards generality (in order to ‘count’ 
as research), but this very generality can mean that 
practitioners may no longer see its relevance to their 
particular situation. For greatest effectiveness it is 
not so much a question of translating research into 
practice, but of developing ways for teaching and 
research to work together.”

Researching the student experience

Dr Rhona Sharpe, Oxford Centre for Staff and Learning 
Development at Oxford Brookes University, describes 
the Network project, ELESIG. This SIG has already built 
significantly on the interest that emerged across the 
programme in gaining a deeper understanding of the 
student experience of e-learning.

ELESIg is a special interest group for those 
involved in investigations of learners’ experiences 
of e-learning. It arose from a collaboration of 
institutions that had all included evaluations of the 
learner experience in their Pathfinder and other 
research projects (Oxford Brookes University 
and the Universities of Bradford and greenwich). 
We were aware of a high level of interest in 
the learner experience from other researchers 
and policy makers. ELESIg was created to bring 
together learner experience projects and establish a 
supportive and sustainable network for them. At the 
time we identified 17 projects we thought might want 
to join – today we have 262 individual members who 

right: A mindmap from a 
course redesign workshop in 
the Institute of Education’s 
PrEEL project 
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have registered at http://elesig.ning.com. The numbers 
are impressive, but more interesting is what these 
ELESIg members have done, and continue to do. 

In a survey seeking feedback from members we found 
that 78% of respondents rate the value of being a 
member of the ELESIg community as medium to 
high. They value sharing and networking around their 
research practices, news, resources and information, 
knowledge and expertise, insights and ideas. We have 
noticed that ELESIg provides a forum for new and 
experienced researchers in the field to come together 
– the new researchers keen to develop their skills and 
experienced researchers to keep in touch with the 
most recent, cutting-edge research.

ELESIg members participate in scheduled face-to-face 
and online events and contribute to the ongoing social 
networking site, producing resources and artefacts as 
they go. The most popular topics have been around 
methodological issues. There is a great interest in 
improving the tools we use to collect student voices. 
For example, members have created help sheets on 
interviewing and survey research and have discussed 
using online diaries and journals. 

ELESIg has also been used to support members to 
publish the outcomes of their work in traditional 
academic formats (such as through a writing workshop 
and special issue of the Brookes eJournal of Learning 
and Teaching) and through creating short videos at our 
summer symposium. 

Looking forward, ELESIg is proving to be more than 
a network. ELESIg is building capacity for the sector 
to undertake learner experience research that is 
timely and rigorous. We have also found that that 
other projects and organisations are keen to seek the 
opinion and expertise of ELESIg members, and we 
welcome discussions with other groups who would 
like to become involved.
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QuALITy IssuEs IN 
E-LEARNING: fRoM AssuRANCE 
To ENHANCEMENT

The QA-QE special Interest Group

Professor Peter Chatterton (Daedalus e-world consultancy) 
Dr Harvey Mellar (Institute of Education) and Maria 
Papaefthimiou (University of Reading) give an account 
of the taking forward of a key issue for the programme, 
the role of QA and QE in the development of technology-
enhanced learning.

The QA-QE SIg emerged from the Pathfinder 
network project QA/QE in e-learning (Preel2: 
www.lkl.ac.uk/research/qa-elearning) in which the 
Institute of Education, University of London, in 
collaboration with the Universities of reading, derby 
and Teesside, the University of London External 
System and the Quality Assurance Agency, developed 
and ran a series of workshops in the area of QA-QE 
in e-learning. Simultaneously, several other Pathfinder 
institutions also identified their interest in and need 
to focus on QA and QE in e-learning – particularly 
on moving their institutions from a QA to QE 
agenda. From these common concerns, a consensus 
emerged that a co-ordinated approach to QA-QE in 
e-learning, in the form of a Special Interest group 
(SIg), would not only be mutually beneficial, but also 
benefit the HE sector as a whole.  

To establish whether there was wider interest in the 
idea of the SIg, an invitation was sent out to other 
e-learning Benchmarking/Pathfinder institutions to 
attend a workshop at the University of reading (May 
2008), the prime purpose being to elicit the views 

of participants on the purpose and value of the SIg, 
as well as to develop shared views of the scope, 
priorities, organisation, activities, plans and evaluation 
of such a SIg. Over 20 different institutions sent 
representatives to the workshop along with QAA and 
the Academy.

The SIg objectives are:

—  to share, aggregate and synthesise practice in using 
technology to enhance the quality of learning

—  to share, aggregate and synthesise good practice 
in quality assurance procedures relating to the use 
of technology in teaching, learning and assessment

—  to build synergies internally, between higher 
education institutions and with other external 
sector agencies

—  to influence local and national policy.
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The SIg was officially launched at ALT-C in September 
2008. To date the SIg has a Steering group in charge 
of moving forward the plan agreed, maintains a JISCmail 
list to disseminate information, and has created a 
dedicated website (www.qe-sig.net) with the purpose 
of developing an online community and a focal point 
for resources for practitioners and for collaboration on 
activities. The SIg has set out a year-long first phase of 
activities. Initial outputs will include: practical toolkits, 
services (e.g. workshops, sharing practice) and resources.

Above: an illustration of 
the University of reading’s 
Pathfinder framework.
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6reflections on  
being a critical friend  
to pathfinder projects

ANdREW CoMRIE

“A key role for the critical friend was to help each 
project team to recognise the potential for learning 
from the other projects in the cluster. By providing an 
external perspective, I felt that I was able to challenge 
thinking and plans in a non-threatening, friendly and 
constructive way that tried to maximise the impact 
the projects would have ultimately in each institution 
during and beyond the life of the project.” 

Each of the projects in a cluster was allocated a 
‘critical friend’ who was an experienced and respected 
figure in the field, asked to work from ‘inside’ each 
project to bring expertise and contacts not necessarily 
available within the institution. Unlike the role of an 
evaluator, formative or summative, a critical friend 
works closely with the project teams and makes 
observations and suggestions on an ongoing basis as 
to opportunities or choices for the project.  All of 
the critical friends found the role to be a very positive 
one. The following are some extracts from their 
reflections on the role.
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pAuL BACsICH

“The developmental and co-construction aspects of 
the critical friend relationship are vital to retain, in 
my view. This makes the process very unlike the usual 
audit-oriented quality assurance process. Indeed it 
is not too fanciful to suggest that similar approaches 
could be used in a far wider range of activities. For 
projects as wide-ranging as moving to employer 
demand-led models or ‘greening the university’, the 
institutional support approaches developed for the 
Benchmarking and Pathfinder programmes have a 
promising future.” 

TERRy MAyEs

“If the key outcome of the Pathfinder programme can 
be captured in a single phrase, then for me it would be 
‘building relationships’. Being ‘embedded’ in a cluster 
of four institutions allowed me to see each project as 
a unique circumstance of individuals, all experiencing 
competing pressures, but all having themselves to 
build effective relationships with colleagues in different 
areas of the institution. This tactical and more personal 
perspective on the projects contrasted with the 
tendency from benchmarking to see everything in 
strategic terms. Apart from other considerations, the 
strains produced by short-term funding were a salutary 
reminder of how difficult implementation can be, even 
when the policy direction is clear.  Institutions still find 
it quite challenging to position these change projects in 
a way that allows them to be optimally effective. This 
reflects the resistance of a culture that gives significant 
autonomy to subject areas, and has lower esteem for 
areas that are designated as ‘support’.”  
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pETER CHATTERToN

“Institutions have cited a key benefit of the 
benchmarking exercise as being the improved dialogue 
it created, particularly between service departments 
and academics and, in many cases, with students and 
senior management teams. Partnership working has 
emerged from the programme at many levels. The 
word ‘partnership’ is sometimes used too loosely 
and in practice can often simply mean ‘temporarily 
working together’ – however, many of the institutional 
partnerships demonstrated characteristics of true (or 
‘smart’)partnerships, such as openly sharing resources, 
and sustainable collaborative working to avoid 
duplication of effort. I believe that the Benchmarking/
Pathfinder programme was an imaginative and bold 
initiative and has had a major positive impact.” 

CLIff WRAGG

“The role of critical friend is one that requires 
mutual respect and trust. I have been fortunate to 
work with a very committed group of people, who 
worked collaboratively, and enjoyed the positive 
effects of the synergy engendered by the cluster 
approach. My role seems to have been partly as 
a cross-fertiliser of ideas (calling on experience 
from across the HE sector), as a channel for 
communications between the cluster and the Higher 
Education Academy (multi-directional), and as a 
networking and process facilitator. Also, I have 
found myself in the position of a political observer, 
able to stand back from institutional politics, and 
therefore able to offer advice and help in raising the 
profile of the Pathfinder and benchmarking activities 
within each institution.” 
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BETTy CoLLIs

“The role tested my own ability to identify the differing 
characteristics and groups within each institution that 
will affect the short-term and long-term potential of 
the projects and to help the projects to move toward 
embedding themselves into ongoing operations within 
their own institutions. In these ways, the Pathfinder 
projects can evolve beyond their project status into 
procedures that affect sustainable change in practice 
in higher education. Thus the role of a critical friend is 
one to recommend to other change projects in higher 
education: an external perspective but within the spirit 
of regular and friendly interaction with the team.”  

GRÁINNE CoNoLE

“The four institutions that comprise Cluster C in 
Pathfinder were all very different in terms of cultural 
context, institutional mission, and the balance of 
research vs. teaching. Each adopted a different 
approach to instigating change within their institution. 
despite this, coming together as a cluster enabled the 
projects to identify commonalities and themes, and it 
became apparent that underlying each project was an 
evidence-informed approach.”  

Left: Critical Friend Peter 
Chatterton meeting with 
thePathfinder team at UEL.
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7final reflections  
on the programme

Academy/JISC Benchmarking and Pathfinder Programme 
by Terry Mayes (http://elearning.heacademy.ac.uk/
weblogs/pathfinder/wp-content/uploads/2008/09/
Bench_and_PathFinalreview20080926.pdf), Jane 
Plenderleith and Veronica Adamson, provides 
essential detail not possible in this document, and 
so i encourage everyone to also read that online 
publication. Here, however, I outline the programme 
leader’s view of what has enabled the initiative to 
realise a significant part of its overall potential, 
although I readily acknowledge that there is much 
more still be done. 

Several things stand out for me. First, there was 
the need to consult with a sector that was deeply 
suspicious of concepts like benchmarking and possible 
misuse of the results of the exercise. 

Second, in an immature area of development it was 
essential that the Academy was not seen to confuse 
particular benchmarking tools with processes and 
instruments that could facilitate organisational insights 
and development, i.e. we wanted more than an 
introspective or technical exercise based on populating 
an online tool with data that would then attempt to 

dEREK MoRRIsoN

Associate Head of e-Learning,  
and Benchmarking and pathfinder 
programme Leader, Higher  
Education Academy

in August 2005 the Higher Education Academy invited 
me to consider a secondment from my University of 
Bath role to the then relatively new agency in order 
to assume leadership of a benchmarking of e-learning 
exercise, which would also be the gateway to an 
associated ‘Pathfinder’ programme. I have undertaken 
many such secondments during my working life with 
the best experiences and outcomes arising from 
contexts and environments where there are big 
challenges to overcome, but also the opportunities 
to apply creative thinking and the freedom to build a 
strong team to help overcome said challenges. The 
Benchmarking and Pathfinder programme probably 
represents one of the most rewarding initiatives with 
which I have been involved. The programme report, 
Challenges and Realisations from the Higher Education 
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offer an auto comparison and relative positioning in 
what is an extremely diverse UK HE sector. 

Third, the programme needed to be progressive 
so that the analytical and reflective opportunities 
offered by benchmarking fed into actual institutional 
decision-making to be realised in the Pathfinder 
programme in the form of activities that could be 
sustained beyond the initial funded period. 

Fourth, the programme needed to be inclusive, so 
that institutions of all profiles and at all stages of 
e-learning development felt a sense of ownership 
and control, but were also prepared to contribute 
to programme activities and, collaborate/share with 
each other. 

Finally, we wanted to introduce a model in which 
agencies like the Academy are not just perceived to 
be funders, but make valued practical contributions 
to helping participating institutions realise their 
goals. We did this by embedding an expandable 
team of benchmarking advisers and ‘critical friends’ 
whose guidance and benign interventions were much 
appreciated by many of the 77 participating institutions.  

Although we can always improve, and there is still 
much left to do, I think the programme has achieved 
a great deal since January 2006. If I were asked to 
identify the major outcomes or insights I would 
assert that: 

1.  the programme has been very inclusive to 
a point where the ‘team’ supporting and 
realising the programme now includes many of 
the participating institutions themselves. The 
CAMEL cohort self-support groupings, and the 
Pathfinder network projects, are of particular 
note in this regard. 

2.  we needed to readjust our sector-level 
Pathfinder concept to reflect the reality that 
the insights gained from the benchmarking 
exercise meant that it was more useful for 
the projects to focus on being ‘Pathfinders’ 
at institution level rather than seek to be 
an elite sector-level exemplar. The inclusive 
nature of the programme meant that the 
journey for each institution was unique, but 
all gained something valuable from their 
involvement.
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3.  Many of the Benchmarking and Pathfinder 
institutions themselves now offer a valuable 
resource for the sector; and relatively modest 
funding has facilitated cross-institutional 
support and sharing of experiences.

As the report Challenges and Realisations from the 
Higher Education Academy/JISC Benchmarking and 
Pathfinder Programme highlighted, the Benchmarking 
and Pathfinder programme was not really about 
technology at all, it was about people and the richly 
diverse organisations they work in. Any successes 
achieved by this programme have been because of these 
people ‘on the ground’ and their ability successfully to 
negotiate the challenges they faced. Particular plaudits 
must go, therefore, to the project teams in each of 
the institutions who responded so positively to what, 
for many, was the new experience of having either a 
specialist adviser and/or critical friend embedded into the 
infrastructure of the programme rather than the more 
conventional model of formal and limited interactions 
between agency funders and institution projects. This 
document offers readers valued contributions from 
examples of senior management perspectives of taking 
part. I also believe that we have all benefited from the 

contributions of the experienced, knowledgeable and 
talented team of advisers and critical friends. This team 
have all made contributions far beyond their contracted 
hours because of their commitment and belief in what 
we were trying to achieve. 

It was the synergy achieved by combining the efforts 
and ‘benign interventions’ of the advisers and critical 
friends, the energy and co-operation of the individual 
project teams, plus the community-building activities 
of the five Pathfinder network projects that I believe 
offers the sector such a useful reference model for 
future developments of this type. 

There are already a wealth of reports and briefings 
currently available on both the Benchmarking and 
Pathfinder weblogs with more pending. We will also 
provide a portal page to all of the aggregated reports 
on the Academy website. 

I think it is important also to applaud the role of  
HEfcE, particularly dr Liz beaty, the then HEfcE 
director of Learning and Teaching, who charged the 
Academy with leading this demanding initiative and 
then trusted all of us to deliver. I believe this has been 



THE HIgHEr EdUCATIOn ACAdEMy     33

as successful a programme as it could be in the time 
available to us; yet there is so much left to do. Seventy-
seven institutions took part. That means there are 
still many institutions that did not. However, as the 
presentations at ALT-c 2008 and other recent national 
and international events have proved, there is now a 
very high level of interest in what has been achieved, 
and in how it has been achieved. The challenge for us all 
now is in how to maintain the impetus.

In conclusion, although the funded phase of the 
Benchmarking and Pathfinder Programme is now 
complete it is gratifying to see that many of the 
participating institutions have adopted methods from 
the programme into their own procedures.  Beyond 
this, a growing influence can be seen in the communities 
established by the Pathfinder network Projects. It 
is also pleasing to see that some of the insights and 
lessons gained from the programme are now informing 
the work of new national initiatives. The programme’s 
emphasis on curriculum design and redesign as a key 
opportunity for the introduction of technology-based 
enhancements is now being reflected in the £10m set of 
programmes sponsored by JISC in partnership with the 
Academy to allow institutions to develop this approach 

further. The Academy and JISC are also in partnership 
in supporting the Open Educational resources (OEr)
pilot programme which was just launching at the time 
of writing and which will be encouraging participating 
institutions to apply lessons from benchmarking and 
Pathfinder. Overall, as reflected in new or updated 
national strategies, there is now a subtle but important 
change of focus from the embedding of e-learning 
per se to the enhancements that technology can 
bring to learning and teaching. The experiences and 
insights gained from the Benchmarking and Pathfinder 
Programme have made a valued contribution to this 
change of perspective.
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InSTITUTIOn METHOdOLOGy

PiLoT: JAnuAry — JunE 2006

UnIVErSITy OF MAnCHESTEr EMM

UnIVErSITy OF BrISTOL ELTI

UnIVErSITy OF HErTFOrdSHIrE ELTI

UnIVErSITy OF WALES InSTITUTE, CArdIFF ELTI

UnIVErSITy OF STrATHCLydE MIT90s

COVEnTry UnIVErSITy (WITH WArWICKSHIrE COLLEgE) OBHE/ACU

InSTITUTE OF EdUCATIOn, UnIVErSITy OF LOndOn OBHE/ACU

OxFOrd BrOOKES UnIVErSITy OBHE/ACU

UnIVErSITy OF WArWICK OBHE/ACU

STAFFOrdSHIrE UnIVErSITy PICK&MIx

UnIVErSITy OF CHESTEr PICK&MIx

UnIVErSITy OF LEICESTEr PICK&MIx

A
AppENdIx: 
BENCHMARKING 
INsTITuTIoNs  
By pHAsE ANd 
METHodoLoGy

InSTITUTIOn METHOdOLOGy

PhAsE 1: oCToBEr 2006 — MArCh 2007

brAdford coLLEgE ELTi

nOTTIngHAM TrEnT UnIVErSITy ELTI

UnIVErSITy OF EAST LOndOn ELTI

UnIVErSITy OF SUndErLAnd ELTI

WEST nOTTIngHAMSHIrE COLLEgE ELTI

MAnCHESTEr METrOPOLITAn UnIVErSITy ELTI

THAMES VALLEy UnIVErSITy MIT90s

UnIVErSITy OF BrAdFOrd MIT90s

UnIVErSITy OF BrIgHTOn MIT90s

UnIVErSITy OF gLAMOrgAn MIT90s

BOUrnEMOUTH UnIVErSITy OBHE/ACU

BrUnEL UnIVErSITy OBHE/ACU

BUCKIngHAMSHIrE CHILTErnS UnIVErSITy COLLEgE OBHE/ACU

dE MOnTFOrT UnIVErSITy OBHE/ACU

EdgE HILL UnIVErSITy OBHE/ACU

KEELE UnIVErSITy OBHE/ACU

LOndOn SOUTH BAnK UnIVErSITy OBHE/ACU

TrInITy COLLEgE, CArMArTHEn  OBHE/ACU

THE UnIVErSITy COLLEgE PLyMOUTH ST MArK & ST JOHn OBHE/ACU

UnIVErSITy OF BIrMIngHAM OBHE/ACU

UnIVErSITy OF CAMBrIdgE OBHE/ACU

UnIVErSITy OF CEnTrAL LAnCASHIrE OBHE/ACU

UnIVErSITy OF ExETEr OBHE/ACU

UnIVErSITy OF grEEnWICH OBHE/ACU

UnIVErSITy OF HULL OBHE/ACU

UnIVErSITy OF LInCOLn OBHE/ACU

MIddLESEx UnIVErSITy OBHE/ACU

UnIVErSITy OF nOrTHAMPTOn OBHE/ACU

UnIVErSITy OF rEAdIng OBHE/ACU

UnIVErSITy OF WESTMInSTEr OBHE/ACU

UnIVErSITy OF WOLVErHAMPTOn OBHE/ACU

CAnTErBUry CHrIST CHUrCH UnIVErSITy PICK&MIx

CUMBrIA InSTITUTE OF THE ArTS PICK&MIx

KIngSTOn UnIVErSITy PICK&MIx

rAVEnSBOUrnE COLLEgE OF dESIgn And COMMUnICATIOn PICK&MIx

UnIVErSITy OF dErBy PICK&MIx

UnIVErSITy OF gLOUCESTErSHIrE PICK&MIx

UnIVErSITy OF TEESSIdE PICK&MIx
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InSTITUTIOn METHOdOLOGy

PhAsE 2: MAy — DECEMBEr 2007

THE OPEn UnIVErSITy EMM

UnIVErSITy OF LEEdS EMM

UnIVErSITy OF SHEFFIELd EMM

UnIVErSITy OF SOUTHAMPTOn EMM

UnIVErSITy OF WALES, ABErySTWyTH EMM

UnIVErSITy OF WALES, BAngOr EMM

UnIVErSITy OF LOndOn (ExTErnAL SySTEM) EMM

gLASgOW CALEdOnIAn UnIVErSITy OBHE/ACU

gOLdSMITHS COLLEgE OBHE/ACU

LEEdS METrOPOLITAn UnIVErSITy OBHE/ACU

nEWMAn UnIVErSITy COLLEgE, BIrMIngHAM OBHE/ACU

QUEEn’S UnIVErSITy BELFAST OBHE/ACU

SHEFFIELd HALLAM UnIVErSITy OBHE/ACU

ST MArTIn’S COLLEgE OBHE/ACU

UnIVErSITy OF BATH OBHE/ACU

UnIVErSITy OF POrTSMOUTH OBHE/ACU

UnIVErSITy OF WALES, LAMPETEr OBHE/ACU

AngLIA rUSKIn UnIVErSITy PICK&MIx

ST MAry’S UnIVErSITy COLLEgE PICK&MIx

UnIVErSITy COLLEgE FALMOUTH PICK&MIx

UnIVErSITy COLLEgE FOr THE CrEATIVE ArTS PICK&MIx

UnIVErSITy OF BOLTOn PICK&MIx

UnIVErSITy OF CHICHESTEr PICK&MIx

UnIVErSITy OF nOrTHUMBrIA AT nEWCASTLE PICK&MIx

UnIVErSITy OF SALFOrd PICK&MIx

UnIVErSITy OF WALES, nEWPOrT PICK&MIx

UnIVErSITy OF WOrCESTEr PICK&MIx



36     E-LEArnIng BEnCHMArKIng + PATHFIndEr PrOgrAMME

BAppENdIx: 
pATHfINdER pRojECTs By pHAsE

pATHfINdER pILoTs

UnIVErSITy OF BrISTOL 
UnIVErSITy OF CHESTEr 
COVEnTry UnIVErSITy/WArWICKSHIrE COLLEgE 
UnIVErSITy OF HErTFOrdSHIrE 
InSTITUTE OF EdUCATIOn, UnIVErSITy OF LOndOn 
UnIVErSITy OF LEICESTEr 
UnIVErSITy OF MAnCHESTEr 
OxFOrd BrOOKES UnIVErSITy 
UnIVErSITy OF WArWICK

pATHfINdER pHAsE oNE

CLUSTEr A

UnIVErSITy OF BrAdFOrd 
UnIVErSITy OF BrIgHTOn 
UnIVErSITy OF grEEnWICH 
THAMES VALLEy UnIVErSITy

CLUSTEr B

BOUrnEMOUTH UnIVErSITy 
UnIVErSITy COLLEgE PLyMOUTH ST MArK And ST JOHn 
UnIVErSITy OF gLOUCESTErSHIrE 
KEELE UnIVErSITy

CLUSTEr C

LOndOn SOUTH BAnK UnIVErSITy 
UnIVErSITy OF rEAdIng 
BrUnEL UnIVErSITy 
UnIVErSITy OF CAMBrIdgE

CLUSTEr d

EdgE HILL UnIVErSITy 
dE MOnTFOrT UnIVErSITy 
MAnCHESTEr METrOPOLITAn UnIVErSITy 
UnIVErSITy OF CEnTrAL LAnCASHIrE

CLUSTEr E

UnIVErSITy OF dErBy 
UnIVErSITy OF TEESSIdE 
UnIVErSITy OF EAST LOndOn 
UnIVErSITy OF SUndErLAnd

CLUSTEr F

KIngSTOn UnIVErSITy 
UnIVErSITy OF ExETEr 
UnIVErSITy OF WOLVErHAMPTOn 
CAnTErBUry CHrIST CHUrCH UnIVErSITy

CLUSTEr g

BUCKIngHAMSHIrE nEW UnIVErSITy 
UnIVErSITy OF nOrTHAMPTOn 
brAdford coLLEgE 
UnIVErSITy OF CUMBrIA
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pATHfINdER NETWoRK pRojECTs

PrOJECT LEAd InSTITUTIOn COLLABOrATOrS

CABLE TrAnSFEr  UnIVErSITy OF HErTFOrdSHIrE  OxFOrd BrOOKES UnIVErSITy 
UnIVErSITy OF SUndErLAnd 
UnIVErSITy OF rEAdIng 
ST MAry’S UnIVErSITy COLLEgE 
UnIVErSITy OF WOrCESTEr

PrEEL2  InSTITUTE OF EdUCATIOn UnIVErSITy OF rEAdIng 
UnIVErSITy OF LOndOn   UnIVErSITy OF dErBy 

UnIVErSITy OF LOndOn (ExTErnAL SySTEM) 
UnIVErSITy OF TEESSIdE 
QUALITy ASSUrAnCE AgEnCy

CHEETAH UnIVErSITy OF LEICESTEr  UnIVErSITy OF BATH 
UnIVErSITy COLLEgE FALMOUTH 
LEEdS METrOPOLITAn UnIVErSITy 
nEWMAn COLLEgE OF HIgHEr EdUCATIOn 
OxFOrd BrOOKES UnIVErSITy 
UnIVErSITy OF WOrCESTEr

ELESIg OxFOrd BrOOKES UnIVErSITy  UnIVErSITy OF grEEnWICH 
UnIVErSITy OF BrAdFOrd

POdCASTIng FOr  UnIVErSITy OF CHESTEr UnIVErSITy OF HErTFOrdSHIrE 
PEdAgOgICAL PUrPOSES  
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Undertaking our pathfinder project has been a sharp 
affirmation of the value to the sector of creating a non-
threatening context in which to share ideas and problems, where 
difficulties can be discussed openly and treated sensitively, 
where new ideas can be generated and confidences respected.

—  Extract from University College Plymouth St 
Mark & St John Pathfinder Journey report

pathfinder funding allowed us a period of reflection and 
action, focusing attention and resources on e-learning. we 
have learnt a lot.

—  Extract from the University of Warwick 
Pathfinder Journey report

almost imperceptibly it appears that institutional maturity 
for the uptake of e-learning has moved beyond the assurance 
that all modules are using an institutional vle for baseline 
communication and information-sharing with students, to a 
position where innovation in approaches and technologies can 
address enhancement strategies. this is evidenced by the large 
numbers of academics attending our dissemination events and 
feeding back on intentions to change practice. 

as a result pathfinder ought to demonstrate to the funding 
councils that trust, rather than measurement and metrics, leads 
to contextually significant, continuous improvement.

—  Extract from the De Montfort University 
Pathfinder Journey report
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