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This Time It's 'I rsonal!

hink about the'last piece of feedback
you had 'y 9

u Washhelpful?'If so, in what way? If

- not, therawhy was it unhelpful?

= Anyene een positively (or even

negatively) angry with their feedback?



ionsiand timing. (Gibbs 2006. Hounsell, 1987; Ivanic, Clark, and

i
. rm‘ i 7‘nic, Clark, and Rimmershaw,
oC

Wroeng focl ( Grammar/speljng) (Nicol 2010).

FOCUS GNMMEYAUIVES: )8 anic, Clark, and Rimmershaw, 2000).
Dis ‘ iteria. (Hounsell, 1987; lvanic, Clark, and
Rimme .

Unable to'ca n'\%r feedback into action. Nicol (2010), (Lizzio and Wilson, 2008;
Orsmond, Merry, a 005; Poulos and Mahony, 2008).

Lack of understanding of asiment criteria. Sadler (2010).

Cognitive load and tone. Sadler (2010; 537) points to Higgins, Hartley, and Skelton,
(2001, 2002); Carless, (2006); and Rae and Cochrane, (2008).
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eleping "9];@ ation, the internalisation of
Upporting student activation of the feedback

[Fanditutor assessment

Get In *ir.h.e moeed! Relationship between assessor and assessee
Mo ‘\:-‘”g]'a’ | '

‘Describe’ -t};r th ?tell’. Descriptive versus instructional
models

Model the skills you want students to adopt

Ildentify ‘must needs’ issues
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@nnlinerMacro Level

ldentify, Up o) thiree positive trends in
erionmetiverdraft of the work.

2 ldenii/ up to three areas to be
developediand model how a student
would do that. Show them how to do it.

3 Identify up to three major issues-if they
exist.
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OiFTneMicro Level

TEDM

10* ASPE

their piece is either

ave done is effective or ineffective.

he nt could do better next time, or in
if 2edback is good feedback).

Iback by showing (modelling) the student
oll '/e described above.
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= Model (I
how to do
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WRBHeeUS groups recorded

a - Arstatf=student rr‘qurilér teams

' Transcriptionsicreated

u Braunrand Clarke’'s Thematic Analysis combining
~Inductive’(Bacon) and deductive (Aristotle) modes.
- See Current Research 2 for a breakdown




CurrenResearch 1

»IMEG) (Professionall Practice)

u Peer review

B TuterFreview

Hybridised assessment forms: formative
and summa

= Comments géen at the formative stage

-



Was 1 ked to analyse one, a second focus
plying initial coding and the initial themes.

ucted as a group, using the pattern established in steps 2

Step 6-transcriptsdivide@mong the team who produced their analyses, which
were then critiqued by the whole team in order to generate Step 6.

Step 6-The final draft was completed by the team member who carried out
steps 1 and 2.
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