Conquering the pandemic-induced digital

divide and inequalities in students
transitioning to higher education

37

had a hard time

adjusting to the

demands of the
college

71

felt lonely or
homesick

: 45,
% frequently felt

overwhelmed by

felt isolated.from all they had to do
campus life 7 3 7

4 % %
(6] (0]

Laura Roberts )

struggled to manage had a tough time
time effectively developing effective
Joanne Berry sty ekl

Ben Martin
Assessment and Feedback Symposium: Putting the Student at the Heart of

Simon Bott Assessment and Feedback: Equality, Diversity and Partnership

Patricia Xavier
Sofya Lyakhova
Alison Braddock
Michael Draper



Workshop aims

Discuss the impacts of mass
school closures on learning
equality in transitioning students

Assess cross-faculty case study on
remodelling assessment to support
student transition

1.Workshop discussion on the
opportunities and challenges
remodelling assessment




Background

* 1.6 billion students in 188 countries temporarily forced out of school*
« Affected over 91% of the world’s student population at all levels?

Major |mpa cts Figure 1. Share of countries responding to school closures with different
forms of remote learning, by income group
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Major multifaceted and non-mutually exclusive factors:

! ' Network connection
' Issues, limited digital
skills and literacy,
Inaccessibility

Lack of a coordinated,

systematic approach in
schools and variation in
home-schooling quality

Positive and negative
Impacts of predicting
grades/changes to
assessment strategies

Estimated 50%
learning loss/slide




Research methods

« SAILS Working Group, Feb 2021

« Remodelling Assessment and Skills
Development

 Diagnostic questionnaire
« 30 guestions

e Posted to Welsh 6% form and - |
colleges April 2021 Organisation Wellbeing




Results

* 133 responses
* 52 schools

. STEM (Maths, Physics, Biology...
. Humanities (English Literature,...
. Social Sciences (Sociology, Pol...

. Art (incl. Photography, Graphi...

. Languages
. Medicine / Healthcare

. Sport and Exercise
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Numeracy Oral and written communication

Can do some Can do some
or not or not
confident confident
d. Convey ideas appropriately in a _ 20%
b. Interpret data from charts presentation or demonstration 0
. ’ [»)
tables, diagrams and graphs 10%
c. Explain new concepts to others _ 24%
a. Solve basic maths problems b. Contribute ideas and opinions to _ 19%
(e.g. percentages, equations, o a group discussion 0
. 13%
fractions, read and create
charts/graphs/tables)
spelling and punctuation

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%100%
M Yes, | can confidently do all of this M| can do most of this

M | can do some of this I cannot confidently do any of this



ICT Subject specific skills

Can do some Can do some
or not or not
confident confident

b. Use communication tools b. Apply skills, theoretical or

: )
such as Zoom and Microsoft 13% practical knowledge learned in one 20%
Teams area to another situation
a. Use software packages such )
as Microsoft Office Word, Excel a. Use and apply skills relevant to
and PowerPoint to produce 14% your discipline (e.g. laboratory 18%

skills, fieldwork, sports and
exercise, creative writing,
numerical computations or maths)

written documents and
presentations

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%100%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

M Yes, | can confidently do all of this M| can do most of this

M | can do some of this I cannot confidently do any of this



Wellbeing agree/

Strongly agree

I will need help making new friends 24%

| feel like | will need support with my mental health or
wellbeing when | get to University

I am nervous about attending campus because of the _- 62%
situation with the pandemic
| am confident that the knowledge and skills | have —- 66%
gained this year have prepared me well for University.

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

B Strongly agree B Agree M Neither agree or disagree m Disagree M Strongly disagree



If you are not confident in starting University, what skills do you feel you are

missing?
Interpersonal Uni life Foundational skills Study skills Technical skills {Intellectual skills  |Overall learning
Application of Memorising mark
Time managemen 5|Finance 3|Communication  8|Format papers/rep  1|Practical skills  3|knowledge 4|sheets
Learning for
Social skills 3{Independent living  1|Math 1|Finding references  1|ICT 2|Critical thinking  1|assessments
Low confidence ~ 2|Accommodation 1 Essays 1 Lack of learning
Motivation 2 Dissertations 1 Missing topics
Lacking basic
Home life 1 Condensingnotes 1 knowledge
Haven learnt
Loss of focus 1 Interpret data 1 anything
Did not catch up
Leadership 1 from last year
Life skills 1 Understanding

Loss of knowledge




Is there anything about coming to University that is worrying you?

Pandemic Leaving home University Environment Learning Social Health
Making friends/ not
Covid 5|Homesickness 5|Getting lost 2|Workload 10{knowing anyone 13|Mental health
Lockdown in halls 1|Self-care 3|New systems 1|Blended learning 6|Fitting in 6|Loneliness
Leaving home 2|New environment  1|Meeting the grades 4 1{Imposter syndrome
Living Freshers being
independently 2|cancelled 1|Big jump from A level 2 1|Coping
Effective research
Living alone 2 and revising 2 1|Lack of support
Underprepared by A
level due to Not knowing who
Finance 2 pandemic 1 1|can help
Adjusting 1 Not understanding 1 1|Anxiety
Adulthood 1 New course not 1
Cleaning and
hygiene 1
What to do when
not in lectures 1
General travel 1




Key findings

e L east confident with communication

e Subject specific skill are also a concern

* Over 40% will need support with mental
health

* Over 60% concerned with the pandemic

|
|
|
|

Emotional well-being is students' biggest challenge this fall

Which of the following has been the biggest challenge or struggle for you this fall?

Reliable internet and computer access . 5%

Taking care of peple who depend on me while I'min school I 3%

Segt. 1025 Base 388
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Mitigation strategies: Supporting transition

Learning Community FLEXIBLE SEMESTER
Development

e Skills weeks
Flexible

Semester ® PatriCia
Xavier

e Assessment
REMODELLING BITE-SIZE Sitesize for Learning

assessment

ASSESSMENT ASSESSMENTS e Simon Bott

e Functiona
Effective skills building

signposting
EFFECTIVE * Ben Martin

SIGNPOSTING

Academic Mentoring



Rethinking the Academic Year Structure
Status Quo

The majority of our programmes utilise an + revision week + 3-4 week exam period
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Current (TL+A)

Taking a critical look, this model....

. induction

teaching & learning

assessment Treats teaching and assessment as binary and sequential

revision week
recess

Nudges exams to be a default mode of assessment
Builds in fatigue for staff and students

Encourages cramming

Consistent with supporting surface rather than deep learning

.... It is worth asking if this is still fit-for-purpose,
particularly for our next intake



How about.....?
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Current (TL+A)

Teaching, learning & assessment
e.g. long-thin modules assessed before Christmas e.g. short-intense

workshops after Christmas
.inducticn

teaching & learning This does not mean teaching for 14 weeks straight each semester!! NOONE WANTS TO DO THAT!!

assessment

revision week It d

t does mean....

recess _ Programme autonomy over when and how to teach and assess

teaching, learning & assessment
More opportunities for intensive TLA for the Exam assessment remains possible, but.....

modules that would suit immersive learning

Students get a proper Christmas break with less stress Assessment nudged away from terminal exams as default

Considerations: requires a collaborative approach across the department



Or what about.....”
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Dynamic week (TL+A) example [l . B

Dynamic week (TL+A) example [l . B

Dynamic week (TLA) example [l ] | . B

induction

teaching & learning Introducing a dynamic week to meet the needs of the programme (we find

assessment h I hf f k

teaching, learning & assessment that most people teach for 10 out of 11 weeks anyway)

revision week

recess

dynamic week Could be timed whenever most beneficial

Options could be:

* Areading week (e.g. Law)

* A programme-specific activity (e.g. Chemistry schools lab outreach)
* CAS, Academi Hywel Teifi, Libary courses

Considerations: requires coordination when programmes runs between departments



100%

Bite-sized assessments »

0% oo Tg\ee%
Small assessments o -
Early and on-going real- E 82%
_ . time analysis of learning o
Online quizzes and engagement for 75% Increase engagement
In-class worksheets individual students and
70%
Short writing assignments | the cohortatlarge 1 ; o s
o . allowing adaptation as WEEK
Mini-presentations needed. Vo ——aui
etc
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THE OBSTACLES

Student Assessment Overload

Staff Overload

Increase absences/MC

Increase stress from these

Students taking them too lightly

Students taking them too seriously

SOME SOLUTIONS

Swansea University
Prifysgol Abertawe

Plan at programmatic level

Coordinate assessment timetable

Allow students to determine which assessments?
Online quizzes with automatic marking/feedback
Provide answers to whole, feedback/mark to part
Robust alternative assessment strategy

Variants allow adjustable deadline

“Assessment Literacy”

Engagement monitoring



https://padlet.com/jtberry/b0sf2wxqtd|90jud



https://padlet.com/jtberry/b0sf2wxqtdl90jud

Thanks for listening!!
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